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The Special Education Curriculum Develop-
ment Center has as its main objective the
c2eration of a statewide in-service training
program for teachers of the mentally retarded.
Twenty special class teachers from different
geographic areas of Iowa serve as consulting
teachers. They attend training sessions at
The University of Iowa and then return to the5.r
home area to conduct field sessions. A11 ma-
terials prepared for SECDC are intended for
dissemination through the field sessions con-
ducted by the consulting teachers. Persons
reading SECDC material but not attending the
field sessions should keep in mind that the
purpose of the material is to serve as a start-
ing point for in-service training and that the
publications themselves are not end products.

It should also be noted that any reference
to commercially prepared materials by the Spe-
cial Education Curriculum Development Center
does not constitute a recommendation or en-
dorsement for purchase. The consideration of
such material is intended solely as a means of
assisting teachers and administrators in the
evaluation of materials.
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Most of the SECDC publications have dealt with instructional problems or practices which
have Dee,) somewhat concrete in nature. The guides on Arithmetic, Social Problem Fiction, Use
of the Overhead Projector, and Developing Seatwork are illustrative examples: While the teaching
of concepts and skills are important elements of the curriculum of the mentally retarded, teachers
have routinely reminded the staff that help in the influencing of attitudes and self-concepts has
been lacking and assistance is needed. This document on prejudice represents one attempt to
fill part of the void. The general area of prejudice has been selected because of the current con-
cern in education and society for equality with 'articular emphasis on the civil rights of individuals.
This concern is not restrict,-,d to race but encomp. ,ses religion, beliefs, dress, and behavior.
Concern for this movement is being reflected in the content of the school curriculum, design of
instructional materiais, and the public news media.

The mentally retarded, as members of society, are greatly involved in the realm of prejudice.
First of all, there is nothing in their makeup which makes them immune of being prejudiced toward
others. Perhaps their lack of intellect results in their being more prejudiced. This we don't know.
The retarded are additionally affected because their handicaps frequently make them the target of
prejudice. Thus, they become a minority group subject to many of the same problems encountered
by other minority groups. The retarded are often the target of ridicule on the playground, discrimi-
nated against when seeking employment, and overlooked as a group within the community having
special needs.

A frequently stated objective for educating the mentally retardoc :s that they must be helped
to meet the demands placed on them by society. Learning to understand and to interact coopera-
tively with other people becomes a major element in the adaptive ability required for effective
citizenship.

This involves learning to relate to people of different backgrounds, race, religion, and
abilities. While the retarded cannot be expected to academically discuss their feelings about
others, they can be expected to develop a pattern of behavior free of over-prejudice when given
sufficient guidance, instruction, and behavior models.

Prejudice is not restricted to feelings of hostility toward race, religion, or nationality. It
permeates interpersonal relations extensively. Prejudice is encountered by persons who display
certain types of behavior, dress differently, are tall or short, or in some cases, merely because
of their manner of speech. The retarded need help to develop healthy attitudes toward others and
to cope with the trauma of being the target of prejudice. Because of its insidious nature, prejudice
becomes a major societal problem. The subtleness with which it is acquired and its resistance to
change makes it difficult to cope with.

Most special education class teachers handle instruction in this area by being sensitive to
situations which arise regarding prejudice and by turning them into learning experiences, Teaching
attitudes toward others and feelings about yourself is more evasive than teaching an academic
skill.

Through this publication the SECDC staff has attempted to provide a frame of reference for
expanding attention currently given in instructional programs to prepare pupils for adjustments to
the demands of s^ciety. Emphasis is given on providing background information to teachers on
cultural differences and suggested ideas. Thus, in contrast to basic skills (arithmetic and read-
ing), the topic of prejudice does not lend itself to being sequentially stated in the form of skills
or concepts. Responsibility for influencing attitudes falls primarily to the teachers. Little will
be accomplished through isolated assigned readings. The teacher not only invests heavily on
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planning learning experiences in this area, f-ut must also assess her own feelings. It is quite

pc3sible that she possesses some prejudiced feelings which are inadvertently shared with the

pupils. Everyone needs to be reminded that feelings of prejudice are often close to the surface

and, unknowingly, become part. of our behavior. As a teacher, you are viewed by your pupils as

a model; consequently, your behavior becomes a teaching tool.

The objectives of the SECDC staff developing this document are:

1. To remind teachers of the influence that they have on the attitudes formulated by

their students.

2. To make teachers more aware of the importance of stressing experiences related to

prejudice and self-concept in the curriculum for the mentally retarded.

3. To make teachers more aware of the implications of prejudice for the mentally retarded.

To stress that the retarded can possess prejudice as well as be the target of prejudice.

4. To help retarded pupils develop respect for themselves.

5. To help retarded pupils develop an awareness of differences among people and to

develop respect for the rights of others.

6. To help the retarded pupils recognize contributions made by different people to the

society in which we live.

7. To help the retarded pupils become aware of basic cultural differences that they will

encounter in daily life.
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RATIONALE



Less than half a century ago the majority of theorists believed that children were born with

innate racial and religious prejudices. tIlte now know that this is untrue. People learn to hate and

distrust those who do not look, live, or act as they do. The results of a study conducted by

Allport and Kramer show that approximately 80 percent of the American population feel some degree

of racial prejudice. Prejudice exists when people are treated:differently or unfairly for various and

unimportant reasons. Basically all people are the same. However, they differ in many ways, i.e.,

the way they look, the way they worship, their customs, likes and dislikes. It is natural to be

different and our differences provide reasons for liking one another. These differences are good

and should not be a source of shame to us or a reason for us to hate or distrust others.

It is important that teachers of the mentally retarded understand how people learn racial

hatred and prejudice so they can deal with the problem in a realistic and constructive manner.

INFLUENCES ON THE DEVELOPMENT OF RACIAL ATTITUDES

Parental Influence

Children aie influenced by the racial attitudes of their parents. Often a certain look, gesture,

or an overheard remark made in adult conversation may influence the development of a child's

positive or negative attitudes towards others. Studies seem to show that almost all children, by

the age of three, begin to express the racial and religious attitudes held by the adults in their

society. By the age of two and one half, the Black child has a color awareness and is already

cognizant of nis inferior standing in society. This is stated by Kenneth Clark in his book,Prejudice

and Your Child

Research indicates that parents who are concerned with their own personal status, who are

harsh and rigid disciplinarians, are likely to foster racial or'religious prejudices in their children.

Most racial prejudice is not a result of personal contact or bad experiences with the members of a

minority. Prejudices are the result of rumors, stereotyping and general misinformation concerning

racial or religious groups. The way many parents deal with prejudice only perpetuates the cycle.

They make mistakes by denying that any problem exists or by contending with these problems in

an embarrassed or F:Jologetic manner. In order to guide children, parents must first recognize and

examine their own feelings toward minority groups. Only through acknowledgement and under-

standing of their own prejudices can parents lead their children toward increased toleruce.

Society and Community Influences

As a child grows older, his frame of reference expands and he begins to be influenced by the

attitudes of friends, teachers, clergy and various people throughout the community. These people

can have a positive or a negative influence on the child.

A community may be a functioning example of injustice. It wasn't too long ago that it was

legal and proper in many areas of our country to have segregated trasnportation, recreational

facilities, schools, restaurants and housing. It is impossible for children to grow up with unbiased

racial or religious attitudes when they are exposed to restaurants that are for whites only, swim-

ming pc- Is that require Mexicans to swim at designated hours, country clubs that exclude Catholics

and Jews from membership, and reservations of barren land allotted by governmental provision to

Even morc dangerous than the blatant expressions of bigotry, are the subtle ones that people

must contend with every day. For instance, there is the gncery or department stores that are

always "all out" of the very item the Black family desires to purchase. Or, the apartment devel-

opment which suddenly has "no vacancies" for a Spanish family looking for a home, the lobs that

are suddenly "filled" when a Jew makes an application, arid the restaurant that makes the Indian
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wait until last to be served. These are constant reminders to children that some people ale more

valued in our society because of their race, religion, ni color.

The churches and clergy also exert a great influence on the development of racial and religious

attitudes. The ecumenical movement has done much to foster feelings of brotherhood and equality

among people. However, there are occasionally some practices or beliefs by individuals within

these institutions, which may be causing people to feel racially as well as religiously superior,

i.e., not permitting free visitation among churches, allowing only certain colors to worship in their

church, fostering the belief that only those who believe as they do will gain passage to heaven,

and feelings of being the chosen people. Supporting the current emphasis on brotherhood found

throughout most houses of worship is one way a teacher can lead her pupils toward greater toler-

ance and understanding.

The Influence of the Mass Media

This is the age of mass media. It is estimated that many children spend five hours a day

watching television. Television and radio are educational devices in both a positive and a nega-

tive direction. Until recently, television and radio were, perhaps unintentionally, effective

promoters of racial and religious bigotry. The Chinese were cast as sneaky and subserviant;

the Jews as aggressive, financial manipulators or usurers; the Indians as ruthless, warring ravish-

ers of land and white women, and the Black as slow and stupid menial laborers, objects worthy

of our laughter and derision.

During World War II our mass media were especially unkind to the Germans and Japanese. As

a group, they were believed to be subversive to the goals of the United States. We did such an

effective job of stereotyping all people of Japanese descent that many loyal Japanese-American

citizens were the objects of bigotry. After the attack on Pearl Harbor, the property of many West

Coast Japanese-American citizens was confiscated and the people forced to live in concentration

camps. Lately, some effort has been made to give a more realistic picture of minority groups by

using Blacks and Orientals in commercials and television programs. However, reruns of stereo-

typing movies and cartoons are still being shown and are influencing our children.

School and Teacher Influences

The schools and teachers are very important instruments in forming social relations and

attitudes. From the age of five until sixteen, children spend approximately six hours a day under

the influence of schools and teachers.

In special education classes, where pupils have difficulty generalizing and transferring

knowledge, curriculum and materials must meet the needs of today's children in today's world.

The middle class family concept, i.e., mother baking cookies; father carrying his briefcase home,

the white picket-fenced cottage; and the three blonde, blue-eyed moppets, is not meaninrul to

al! children. Those who do not see the relevance of this concept to their lives might rej... al!

school experiences. The subject matter and materials used must be varied so that all children

can see the relationship to their own background. The teaching of human relations must be a

continuing theme that runs throughout the curriculum from grade one through all school and school

experiences, as well as being emphasized by a unit.

The job of the teacher is paramount in fulfilling this objective. Teachers need to recognize

and understand their own prejudices so they do not unwittingly instill them in their pup=ls. Although

a school may have an excellent program in human relations, a teacher with biased attitudes can

negate all the benefits of this program. This is especially true in the all-white community where

the teacher does not feel under pressure to teach or display healthy racial attitudes toward minority

groups.
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Some teachers have a low expectation level toward children from minority backgrounds and

consequently group these students according to expectations rather than performance. They convey

their attitudes to the class as well as to the minority child. The child will respond in the manner
which he feels is expected of him, i.e., lack of motivation and decline in level of performance.

There is also the problem of the teacher who tries to over-compensate by making the minority child

a "teacher's pet," thus causing peer resentment and making things more difficult for the 'child.

The classroom should always serve as a functioning example of fair play and brotherhood. In

creating a healthy classroom environment for fostering good attitudes, here are some guidelines

for the teacher to follow:

1. The teacher must emphasize the fact that all people are just that -- PEOPLE. We are

first human beings and, as such, have the same basic needs and desires. Our race,

religion, and creed may set us apart from others, but should serve only as a source

of pride.

2. The teacher must realize that her own attitudes and actions towards the children,
exerts an influence in fostering beneficial or hannful attitudes concerning race

relations and racial minorities.

3. The teacher must aim at providing her students with information and problem solving

skills necessary for reaching sensible decisions and attitudes concerning' other people.

4. The teacher must foster, through her win example, a sense of worthiness and reverence

for individuality. Once a student feels good about himself, he will be understanding

and appreciative in his views toward others.

5. The teacher must promote awareness and enlightenment. Fear and hatred are the

result of ignorance.

6. As educators, teachers must regard children as individuals with ability to learn,

rather than as Blacks, Whites, or Orientals. Only then can she meet the educational

needs of her children.

FORMAT OUTLINE

In order to assist the teacher in helping students to develop constructive and realistic
attitudes in their dealings with others, this document has been divided into several sections:

Purpose and Rationale: Introduces and reflects the basic reasons for teaching this unit.

Background Information for the Teacher: Provides technical information, too complex for

the EMR to comprehend, but whith will help the teacher to understand the problems of prejudice.

Curriculum Content: Presents concepts that the teacher will want her students to grasp.

The concepts progress from the simple to the complex, and from concrete to the abstract.

Starter Unit: Provides the teacher with an example Jf an indepth presentation of curriculum

content material, giving a general direction in planning for her children.

Sample Activities: Relates to the content outline. They are presented so they can be used

in conjunction with an ore-going unit on prejudice or as individual activities when the teacher

sees the relevance of a particular activity to her other classwork.

Bibliography: Deisgned to provide the teacher with a variety of sources for additional

materials to be used with the teaching of this unit. The materials marked by an asterisk are

recommended for use with the mentally retarded.

The first section, Intercultural Education Curriculum Guides, provides the teacher with a

list of school systems and documents they have published which pertain to the subject of prejudice.
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A list of publishing companies, with addresses, is found on page 77 of the bibliography. This

would facilitate the teacher ;n ordering of special books, texts, teaching of audiovideo aids, to
accompany her lessons or classroom program.

Intercultural Learning Programs can be found on pages bl to 83 of the bibliography. These

new and special programs are devised to help teachers and students learn about human relations

and social values. Many of these programs are designed specifically for the disinterested, dis-

advantaged, or intellectually limited student.

Also included in the bibliography are lists of organizations which disseminate materials on

the subject of human and race relations and an extensive listing of audiovisual aids (films, film-

strips, recordings, booklets, and pictures) accompanied by brief annotations.

The most extensive section of the bibliography is an annotated directory of children's books

dealing with American Cultural Minorities. These books are categorized accoding to subject
matter and are alphabeticaliy arranged according to author. The publishing company and recommen-

ded grade level are also indicated.

Appendices: Here are materials that can be used for overhead projection and duplication.

There are lesson plans, stories, role-playing situations and supplementary teaching aids.

8



BACKGROUND INFORMATION FOR THE TEACHER



INHERITANCE OF PHYSICAL CHARACTERISTICS

People are what they are, at least physically, due primarily to the intricacies of human repro-

duction and heredity. From the time children are old enough to understand and reason, tley hear

remarks like, "You're the image of your mother," or, "You have a freckle on your left toe just like

great-grandfather Jones." Children are aware of. and sensitive about, their physical appearance.

The story has been told of a young Black boy who moved into a white middle-class neighborhood.

He was a youngster who made friends easily and was soon accepted in his new environment. It

was a novelty for the white pupils to have a Black student in their midst and they were curious

about their new friend. The children were particularly intrigued by his black, kinky hair and kept

asking the child if they could touch it and questioned why it looked and felt the way it did. After

a while the boy became terribly self-conscious and his feelings began to affect both his academic

performance and his social relationships in school. The boy finaly revealed to his father the

nature of his difficulties. At this point the father took the boy's hand and placed it on top of his

own head. "See," he said to his :.3n, "my hair looks and feels the same way your does. You

should be proud of the way you look because it is a link that ties you to me. You look the way you

do because you are a part of me and this makes me very proud. It should make you proud also."

After the boy understood that his physical appearance was something that made him a special

part of his family and his people, he developed a sense of pride rather than of shame in his appear-

ance.

The way people look is determined from the moment of conception and is a link that binds

them to their ancestors and their heritage. One's body build, hair color, eye color, and skin color,

are traits that children inherit from their parents. There are two chemicals carried by the genes

that are responsible for skin color. The brown coloring matter is melanin and the yellow is carotene.

Everyone has melanin and one's lightness or darkness is determined by how much of this chemical

he has. Suntan and freckles are temporary concentrations of melanin; Albinos have no coloring

matter in their skin.

Melanin is also responsible for dark, black or brown hair. It is melanin and the red coloring

matter which give hair all the shades of red, brown and blonde. There is no yellow hair coloring

matter.

Eye color also depends upon melanin. The more melanin, the darker the eyes. Although

eyes may look green, blue or gray, they are all made up of this brown coloring matter. Blue eyes

look the way they do because of the way light reflects on the flecks of melanin inside the eyes.

The physical characteristics exhibited by most children in a family are called dominant

traits, even if only exhibited by one parent. Dark eyes, dimples, large eyes, big chins and big

noses are examples of dominant traits.

Sometimes people exhibit physical characteristics that are not inherited. Things happen to

them before, during and after birth that alter the way they look or think. Some forms of blindness,

deafness, or bowlegs are examples of physical characteristics that may not be inherited but may

be the result of a poor diet, a birth injury or a high fever.

Hopefully, through a greater self-awareness of physical characteristics, or why people look

the way they do, people will become more informed and more accepting of the physical traits of

others.



EMERGENCE OF THE MAJOR RACES

Introducing teachers and mentally retarded students to the relationship of man to man places

emphasis on self-identity and self-awareness. The first step in the understanding of others is

acceptance of self; this, however is only a beginning. It is necessary for people to view both

themselves and others in terms of their origin and historical development.

We knew that there is great physical diversity among the peoples of the world. Differences

in stature, color and facial characteristics are observed by the most intellectually limited pupils.

Despite this diversity in appearance, anthropologists tend to believe that all people descended

from the same ancestors. If this theory is true, the first man probably appeared in a warm climate

near the south tropics, had light brown skin color and dark eyes. This seems reasonable, since

a warm climate, with its natural vegetation and its decreased need for clothing and shelter, would

enhance chances for survival.

Although anthropologists and scientists are in disagreement concerning this point, many

theorists believe that different races of people with different physical characteristics were at
first nonexistent. The emergence of different racial groups was the result of man's migration

and adaptation to new environments. This fact alone will give children a concrete reason for

what they might have previously thought to be sheer happenstance.

The ancestors of the people on earth today did not remain stationary. They separated into

small groups and began to migrate in search of more adequate surrLundings for raising their

families, hunting, natural vegetation, and acquiring property. The teacher can make this material

more meaningful by emphasizing that people move and travel today for many of the same reasons

that motivated our ancestors. Scientists are not certain of the specific reasons for migration but

they know that man had to make genetic adaptations in order to survive in a particular surrounding.

Changes in hair, eyes, skin color and texture, facial features, body build and structure

1,ecame evident. Through the processes of evolution, selective mutation, and survival of the

fittest, people who lived apart from one another began to look and act less and less alike. People

continued to move and change. As differences and similarities among groups of people became

more defined, specific groups and subgroups emerged. Special education teachers could approach

this subject by using the children's families as examples of groups who are similar in physical
appearance. Scientists and anthropologists classified these large groups as races and the many

subgroups as racial mixtures. There has always been a great deal of academic quibbling about

the matter of race classification. The most widely accepted hypotheses pertaining to this subject

is that there are three major races, Mongolian (yellow race), Negro (black race) and Caucasian

(white race). Although the color names given to the members of these races are not literally or

biologically correct, they simplify the subject for presentation to retarded children.

There are specific physical characteristics that we use as criteria for membership in a

particular racial group. They are: skin, hair and eye color; shape of features; amount of body

hair; and body build and structure.

The Mongolian or "yellow" race includes the Japanese, American Indian, and Eskimo. These

people are believed to have migrated into the cold regions of the Mongolian Empire, USSR, and

Siberia. They had to make physical adaptations in order to survive in their new environment.

Members of the Mongolian race are characterized by the following physical characteristics: an

extra fold of skin over the eye (epicanthic fold); dark eyes, thick and straight black hair; flattened

facial features; and a short, usually stocky, body structure. These features are examples of

adaptation to their environment. Their eye shape, flattened nose, thick hair and broad fatty

cheeks are all methods of protection against cold. Their shortness and stocky stature are added
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provisions to insure heat retention. Members of the Monolia,i race have very little facial and

body hair. This, too, is an adaptation to a cold environment, pr tinting ,Nater vapor from forming

and freezing on a beard or moustache, causing frostbite

Learning about physical differences among people is niteresung i0 all children. These

differences are meaningful to the retarded child ecaube the, arc, dud rk.Nidily observable.

The teacher should approach this subject by emphasizing the IdS011s and values of our physical

differences, rather than by merely stating physical characteristius as an end in themselves.

Our world today, with the aid of scientific technology, has enabled people to live wherever
they choose. Man has learned the ways of controging his environment rather than of changing

himself in order to adapt to it. An example of this can be .2 ted by the Black people who migrated

to the cold, bleak Scandinavian countries. The dark skin, which served es au attribute in the

hot African climate, began to work as a detriment. The Black's (Jai k skin prevented absorption

of the sun's rays and as a result they became sickly and skeIetally deformed because of a vitamin

D deficiency. Today this is less of a problem because of diet, therapy, vitamin supplements, etc.

Some concrete examples of this, which would be meaningful te the retarded child, would be pro-

tective clothing, temperature control devices, food preservation and transportation.

In discussing races and racial classifications special education teachers should aim to

have their students understand this: race and the physical characteristics associated with a

race, in no way denote the inferiority or superiority of an individual or groups of individuals

over another. Physical appearance is no measure of a person's worth.

INFLUENCES ON BEHAVIOR

Physical appearance constitutes only one way in which people differ from one another.

Over the years, people who lived in groups or in close proximity to one another, developed

specialized ways of speaking, eating and acting. The reasons %Olt/ people differ in these re-

spects are, in some ways, the same reasons why people look so different from one another.

As people traveled to different places, they had to make physical adaptations to their

environment so life would be more comfortable and enjoyable. There ,:ore, however, numerous

ether ways in which people had to change. They had to alter their eating, clothing and housing

styles in order to meet the climatic conditions arid availability of material dictated by the

environment.

The way people eat, speak, dress and act determines what we cull their culture. Culture

is to the individual what history is to the country. It explains host conditions of long ago affect

human bel-avior. The study of cultural differences and similaritiee among peoples is an excellent

topic for presentation in special education classes. Subject matter ha: a high interest and moti-

vation level and can be illustrated in very concrete ways. Some of the topics recommended for

discussion in special education classes are: language, names, foods, homes, clothing and

mannerisms. A.peint that should be emphasized when teachine t-iis section is that aspects of

our culture seem as strange and foreign to people of other cultures as their ways seem to us.

Mentally retarded students should learn and observe habits and eustorns that brought richness

and variety to the American life style,

Language is the way people communicate thoughts and ideas. At first, people probably

talked by using their hands, eyes and bodies instead of words. Speech is not an innate skill;

babies learn to talk by trying to imitate the sounds they hear over and over again. Language

depends upon a person's environment and has nothing to do with lace or religion. For example,
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Caucasians, Blacks, and Mongolians all liviry in California are able to talk to and understand
each other; whereas the Mongolians living in California might not be able to communicate with
the Mongolians living in China. Different aialects and speech patterns are noticeable within
the same country, state, and town. For example, people in the southern United States say
"dough" for door while those living in the New England states pronounce the same word as
"dawr. I I

America is fortunate to have people with diversed cultural backgrounds. If all people were
to look back into their family history, they would find a time when their relatives spoke a foreign
language and/or spoke English with an accent. An important concept :or special education
teachers to emphasize is that people should never ridicule others for the way they speak. This
is especially pertinent in a class for the educable mentally retarded, where many of the students
will have speech defects or language disabilities.

As an interesting sidelight to the study of language, teachers and students will enjoy learn-
ing the origin of their names. Names, like physical appearance, are a link with ancestry.

First names are usually derived from Hebrew or Latin words.

For example: John gift
David - beloved

So lomch - peaceable

Mary star of the Sea

Helen - I ight

Rebecca outstanding beauty

Mentally retarded pupils enjoy discovering the origin and meaning of their names as well
as illustrating them. This information is available in paperback books on the choosing of names
for babies.

Last names were originally secondary names usad as a means of identifying specific
people.

Example: John (the village locksmith) - John Smith
John (the sorLof James) - John Jameson

John (who lives on the hill) John Hill

Children will often make fun of names that look or sound unfamiliar to them. Many times
the name is not strange but the language or spelling makes it seem so.

Example: These last names mean Redhead.

Kiziebaskis Turkish Rossi - Spanish
O'Rourke - Irish Rossini - Italian
Rejji Russian Reid English

Teachers should utilize this subject to emphasize that no one likes or deserves to be called
insulting names; such as Retard, Nigger, or Fatso. Retarded children will sometimes resort to
this unsophisticated method of name calling as a means of attack or rebuttal. By realizing how
terrible it makes them feel to be insulted in this manner, children will think more carefully before
treating others unkindly.

Food is another area where differences and similarities in culture become apparent. All
people get hungry and need to eat. What people eat, however, is dependent upon what foods are
available and what foods they have become accustomed to. The search for focd was one of the
major reasons people traveled to new and different places. As people settled in various loca-
tions, they became accustomed to foods that were plentiful and available in that particular
locale. Even here, within the United States, people from certain areas or cultures have different
food preferences. In the southwestern parts of the United States, particularly around border
areas, people might prefer spicy Mexican cookery. Sour foods, such as chitlins, grits, cornbread,
ham hocks and collard greens, have always been popular in the southeastern section of the
United States.
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Differences become more graphic when exaniining food preerences and eating habits of

other lands. Concrete examples of foreign eating customs to be used for class discussions are

cited within the curriculum content.

Even though foods and eating habits differ from country to country and person to person,

there are still many universal types of foods. These foods, with minor adaptations of ingredients
or methods of preparation, are found almost everywhere. A good example of this would be the

flat mixture of flour and water that is called a pancake by people living in North America,
tortillas in Mexico, crepes in France, and bliny in Russia. Other foreign food variations are

found in the curriculum content.

Most of the foods that are considered to be American were actually brought here by the

immigrants. The only authentic American foods were those that the Indians were farming or

hunting at the time the first Pilgrims arrived in America, i.e., corn, squash, lima beans, toma-

toes, potatoes, cranberries, assorted fish and wild fowl. Advances in food technology, such as
methods of transportation and preservation, have enabled people to have a variety of food from

all parts of the world.

In discussing this topic, the special education teacher should stress the concern that

everyone should have in providing the foods needed to keep people healthy. A deficient diet

keeps minds and bodies from developing normal". The study of health and nutrition is beneficial

to the retarded child who occasionally uses poor judgment in eating habits.

Homes and clothing constitute another aspect of man's adaptation to environment. The type

of house and clothing people choose usually depends upon what is available, comfortable and

customary. At o time, it was easy to tell where people were from by the type of clothing they

wore or the type of home they li,Jed in. However, this is not necessarily true today. Because of

increased travel, mass media, such as television, and the great influence of western culture

upon the world, many people in foreign countries have homes and clothes very similar to ours

in the United States. Like food, adequate housing and clothing are essential for health and

well being.

Man's culture is not comprised only of external things such as food, housing, and clothing.

The way people act and behave is also a part of their culture. From the time of birth, children

learn how to act by watching and imitating parents, friends and teachers. The special education

teacher has an added responsibility to her pupils by serving as a transmitter and as an example

of acceptable social conduct. Manners and mannerisms are dependent upon how and where people

are brought up.

Manners, like food, clothing and housing, differ from culture to culture. What might be con-

sidered good manners with one group might be bad manners with a different group of people. For

example, in Mongolia, company is expected to belch after eating to show their host that the meal

was plentiful and enjoyable. Other such examples are found in the curriculum content.

Learning about the various aspects of culture is another means of giving children an under-

standing and respect for likenesses and differences among people. This material helps the teacher

to convey to her pupils that different ways of looking or acting are acceptable in different

situations.
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IMMIGRATION AND THE AMERICAN WAY OF LIFE

The United States with the exception of the American Indian, is a nation comprised of
immigrants. As a new land, America opened its arms and hearts to the citizens of the world.
America became a dream of hope and promise to the poor ard oppressed, a place of peace and
refuge to the citizens of war-ravaged lands, and a glimmer of freedom to those under political,
religious or personal persecutions.

Millions of immigrants began pouring into this country. For some of these people, America

fulfilled their fondest hopes and aspirations. For others, it was a bitter disappointment, scarcely
better or perhaps even worse, than that which they left behind.

'It is part of our American heritage to understand why people came to the United States.

There are four main reasons why people left their homelands to travel to America. First

they came in order to be able to worship in the religion of their choice. The first settlers were

the Pilgrims and Puritans, who came to escape religious persecution. Later Jews and Catholics

came to escape persecution in Russia and Germany.

Secondly, people came to America to escape their homeland government and policies. They

did riot like being ruled by dictators who would not allow them to have a say in the way their
country was governed. Over all these years the desire for the freedoms of America brought people
from Russia, Germany, Hungary, Cuba, and many other countries to the United Stales.

Thirdly, people came to America because of economy. They were either unable to earn a
living in the field that they desired, or they were led to believe that America was the land of
"milk and honey" and that everyone who came here would get rich quickly. The Irish came
because of the potato famine; the Chinese and many Europeans came because of the promise of
jobs in railroads and factories; the Germans and Scandanavians came becausE. of free land.

Fourth, the immigrants came in groups or waves so that they could give their children an oppor-
tunity for a better life.

There is only one group of people who did not migrate to the United States by choice. The

Black people, Negroes or Afro-Americans, were brought here as salves. The first Blacks, along

with whites, were brought on a Dutch ship to be sold as servants. The Black slave trade was

set up because there was a demand for labor that the whites could not supply in the new world.

Slave trade became a very profitable business and slave trading stations were established

along the West African Coast. The traders first contacted chiefs and kings of tribes who would
sell away their captured prisoners from warring neighboring tribes as slaves. The slaves were

"bought" or "traded" for such things as beads, liquor, ammunition, and foodstuffs. They were

brought in coffins or chained gangs, sometimes over thousands of miles of land to the ships.
The cargo of these ships was called "Black Gold."

The demand for workers in the new world increased and slave traders became more and more

greedy for a share in the money. As time went by, these slave traders no longer could depend on

the tribal chiefs to fill their demands for slaves and began kidnapping men, women, and children

from the coastal tribes.

When the slaves who survived the voyage arrived in America, they were sold on an auction

block to the highest bidder. Most of the slaves v\,ere sold to southern plantation owners to work

on lams and in fields. Families were separated and never saw each other again. Many American

slave owners considered their slaves to be property, not people. They often whipped their slaves

without mercy, made them steal and forced them to give up their children for sale on the auction

block.
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Slaves were legally freed by the "Emancipation Proclamation" of President Abraham Lincoln.

Many of the slaves left the plantations vdithout money or job skills only to return to their masters
when they found they could not survive or provide for their families. In many ways, the people of

the United States have kept the Blacks in slavery. This has been done by denying the Blacks of

their rights for a good education, job training, decent housing, and equal justice. They have been

made to feel inferior as human beings.

Learning about the various groups that make up the American population enables the teacher

to show that, through contributions and hard work of immigrant and minority groups, the United

States has become the dh,erse and wealthy country that it is today.

UNDERSTANDING OUR FEELINGS, OUR FRIENDSHIPS, AND OUR

RELATIONSHIPS WITH OTHERS

Prejudice is a feeling people have inside of them, for or against something or someone. It

is a judgment often made without knowing or understanding why the feeling exists. These
feelings can be beneNcia I or harmful. Sometimes there are good reasons for these feelings of

prejudice, but often the reasons are unfair and unkind. Educable mentally retardates often harbor

prejudices and are frequently the objects of unwarranted prejudice,,. As an example, they are

often denied employment because of their retardation; not because they do not have the necessary

skills. These prejudices affect their attitudes and abilities to get along in the world.

Not all prejudices have negative effects. Many parents are prejudiced about their children.

They think that their children are the smartest, nicest arid most attractive in the world. Even

though they know that this is not true, they cannot help feeling the way they do. Thus, their

children benefit by feeling special, if only within their own family. People dislike certain kinds

of foods, because of its look, smell or name, even though they have never tasted that particular

food. This prejudice may limit their enjoyment of foods but it does not harm anyL -.e.

Being free from prejudice does not imply that all people will like everyone or everything

equally. It means that it is necessary to make sure that the reasons for liking or disliking

things and people are good and fair.

All people have prejudices and these prejudices affect relationships, attitudes and effec-
tiveness with others. The educable mentally retarded who have the special problem of not being

able to use many criteria to form their judgments, need to find out why they feel the way they

do so that they can handle their feelings in a sensible and constructive way. They need to know

how to choose friends, jobs and activities to meet their needs.
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L INHERITANCE OF PHYSICAL CHARACTERISTICS

A. Physical traits are inherited from parents and ancestors.

Examples: body build and stature

coloring (skin, hair, eyes)

facial features

hair texture and quantity

B. There is physical variety among groups and families.

C. Certain physical properties are needed to maintain life.

Examples: bones

brain/nervous system

internal organs

muscles

skin

D. Dominant physical traits are inherited.

Examples: dimples

chins

large eyes

large noses

long eyelashes

E. Handicaps or diseases are sometimes inherited.

Examples: inherited blindness
inherited deafness

some diseases of muscles, bones and organs

F. Most handicaps and diseases are not inherited, but are caused by illness and accidents.

Examples: Before birth alcho /ism of mother

- blood incompatibility (R.H. disease)
- drug use (LSD, Thalidomide)

poor nutrition

- rubella (measles)

During birth - hemorrhage

lack of 02

After birth - disease

- illness
- trauma (accidents)

H. EMERGENCE OF THE MAJOR RACES

A. All people are related to each other and are similar in certain ways.

Examples: emotional makeup feelings, needs, desires

external body characteristics - s.rt-iri, hair, limbs

facial features - two eyes, nose, mouth

internal body characteristics skeleton, vital organs, muscles

B. There are large groups of people who are similar in physical appearance.

Examples: amount and texture of body hair

body built; and structure

characteristic facial features

coloring (eye, hair, skin)
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C. These large groups are called races.

D. There are three major races:

1. Mongolian or Yellow race (Japanese, Eskimo, American Indian, Chinese).

a. slanted eye (epicanthic fold)

b. short, stocky body structure

c. thick, straight black hair

d. dark eyes
e. little, if any, body hair

2. Negroid or Black Race - (Africans or those whose ancestors came from Africa)
a. skin color - light tan to almost black
b. tightly curled, kinky hair (usually black)
c. wider nose, broad nostrils
d. usually taller, leaner body structure
e. dark eyes
f. little body hair

3. Caucasian or White Race (Ma jority of the people in the U.S., Canada, South America
and Europe).

a. variety in skin, hair, and eye coloring
b, variety in body build and structure
c. no characteristic facial features
d. varying amount and texture of body hair (usually more than either the Mongolian

or Black races)

e. variety in physical appearance
E. There is physical variety among the members of every racial group.

Examples: coloring

facial features

height

stature or build
weight

F. Many people have a racially mixed background.

G. Criteria for attractiveness or beauty vary from group to group.

III. INFLUENCES ON BEHAVIOR

A. There are groups of people who are alike in the way that they do thi is.

B. Groups who live far apart differ in special ways.
1. Language how people learn to express thoughts and ideas in order to understand others

and be understood.

a. by imitation - parents, friends
b. through observation

Examples: expression (facial) hand and body gestures
c. through signals ^nd symbols

Examples: Morse Code

smoke signals

mirror/light signals
drum communication

d. by location or region

Examples: variations from state to state
variations from country to country
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2. Names.

a. first names have a meaning

b. last names have a purpose:

means of identification

link: to ancestry and parentage

c. foreign names might seem funny or strange:

unfamiliar language

unfami liar spellings

unfamiliar symbols or alphabet

d. name calling is unkind and reflects poor attitudes:

Examples: ignorance

fear

self-doubt
thoughtlessness

e. No one likes or deserves to be called insulting names

Examples: fairy kike Jap queer wop

fatso nigger pig retard

f. name calling hurts feelings and causes unhappiness

3. Foods.
a. food is necessary to all people for:

physical health
mental health
pleasure

socialization (in many countries and cultures eating is a social event)

b. search for food was a major reason for travel

c. certain foods are common to all people:

Examples: Ground meat and dough

Italy (Ravioli) boil and serve with tomato sauce

China (Kusho) stuff meat into dough balls

Siberia (Pilmeny) ravioli without sauce

Mexico (Tamales) meat cakes with hot sauce

Russia (Kreplah) boil and serve in soup

United States (Hamburger) no explanation!

Flat mixture of flour and water

France - (Crepes) Rolled in cone shape and served with sweet sauce

Sweden - Roll berries inside and sprinkle with powdered sugar
Poland (Blintzi) - Fill with cottage cheese and top with sour cream and sugar

Russia (Bliny) - Fill with caviar (salmon eggs) and fry in butter

North America (Pancakes) - Top with butter and syrup

d. Certain foods are regional:
Examples: France Eat horsemeat, snails, frog legs, and raw steak. Won't eat anything

sweet served with meat, such as cranberry sauce with turkey.

Arabia Eat ant larvae, insect grubs and locusts like candy. Won't eat

anything from a can, as they consider it unfit for humans.

China Eat raw fish, some types of dog meat, fried worms, Won't think of

putting sugar or lemon in tea.



Mongolia - Favorite drink is sour milk from horse or yak. If a Mongolian
was given cotfee to drink, he would probably spit it out and go
rinse his mouth.

India - Would never kill a cow or eat the meat that comes from a covi.
f. foods found or farmed by the early American Indians were:

corn potatoes
squash cranberries
lima beans maple syrup
tomatoes wild fish and fowl

many of our foods ideas come from foreign countries:

Examples: beets, spinach - Dutch

hamburger and hot dog - German

ice cream - French

milk, cream Egyptian

orange Spanish

puddings - English

rice - Chinese

salads, gravy French

soups Russian

spaghetti, macaroni Italian
h. foods are important in preventing sickness and disease:

quantity must be sufficient
quality must be sufficient

g.

4. Homes and Clothing.

a. homes and clothing are needed for comfort

b. homes and clothing are needed for protection

protection from heat and sun

Example: desert

protection from cold

Example: Alaska

protection from rain and moisture

Example: Asian monsoon

protection from wind

Example: desert and mountain areas

c. homes and clothing vary under different conditions:

Comfort

Examples: Tropics - thatched roof huts allow for air circulation.
Alaska ice houses are good heat insulators

Available materiais

Exariples: Mongolia - Animal fur and hides are available for making clothing and tents.
Southwestern United States Clay and mud soil are available for making

adobe bricks.

Asia and India - Silk more plentiful and less expensive.
Location

Examples: Cities - High-rise apartment dwellings allow many people to live in a

small area.

Hawaii Mu-Mus acceptable form of dress even in the city.
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Habit or Tradition

Examples: To-ban accepted in India or Arabia. Would look strange in the United States.
Teenagers - Conform in dress to peer group - fadism

d. homes or clothing sometimes tell where people come from.
Examples: India many women wear a long scarf called a sari which they wrap around

them to form a dress.

New Guinea In the more prhative parts, natives might wear no clothing
except an ornamental gold earring.

e. homes and clothing throughout the world reflect the western influences
brought about by travel

brought about by mass media (television)
f. clothing and homes should be adequate for all people.
Manners and Mannerisms

a. manners and mannerisms differ amcng groups of people
b. manners and mannerisms are learned

learned through observation

learned through imitation

c. good manners in one place or situation might be bad manners in another place or
situation

Examples: Mongolia Company is expected to belch after eating to show the meal was
plentiful and enjoy-able.

Some Polynesian Islands - The natives turn their backs to one another while
eating. It is bad manners to be seen eating.

Some places in East Africa - People say a blessing or a prayer by spitting on
the ground.

Arabia - A visitor must walk behind all tents of a tribe until he reaches the
oor he'd like to visit.

d. good manners make people feel at ease and comfortable with others
Examples: apply.'ng for a job

at a party
at home

driving a car

in a restaurant
in school

on a date

with visitors

IV. IMMIGRATION AND THE AMERICAN WAY OF LIFE

A. The United States is made up of people from all parts of the world.

B. American Indians are the only original American citizens.

C. People who came to America from other countries are cal led immigrants.

D. Everyone here, except American Indians, descended from ancestors who were immigrants.

E. There are three main reasons why people came to America.
1. Freedom to worship.

2. Freedom from government oppression.

3. Money and economic opportunity.

F. People came to America in large groups or waves.

G. Black people did not cone to America by choice.
1. They were brought as indentured servants.

2. They were brought as slaves.

H. The people who came to the United States made this a great and powerful country.
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V. UNDERSTANDING OUR FEELINGS

A. People have feelings about themselves and others.

1. There are positive feelings.

Examples: acceptance respect trust
admiration love understanding

friendship tolerance

2. There are negative feelings.

Examples: dislike hate prejudice

distrust jealousy

fear pity

B. Feelings not based on actual experiences or generalized from a single experience are called

prejudices.

1. Prejudice means to pre-judge.

2. Prejudices can be favorable.

Example: parents love and care for their own above all else.

3. Prejudices can be unfavorable.

Example: condemning an entire group.

C. Disliking certain traits or modes of behavior is different from a prejudice against a person.
Examples: bragging name calling

cheating nose picking

fibbing spitting
fighting stealing
tattling uncleanliness

D. All people have prejudices.
Examples: preferring certain car types although alternative wakes have never been tried.

buying the same brand names parents did.

always voting for the same political party iegardless of issue and candidates.

These types of prejudice might limit the individual but are usually riot harmful to anyone else.

E. Different groups were the objects of prejudice at different times in our history<

Examples: Blacks Germans Jews Russians

Catholics Irish Orientals Women

F. Prejudices are not innate or present at birth.

G. Prejudices are learned in various ways from:

1.. Parents or friends.

Examples: conformity to peer groups

conversation

observation of actirns

2. Regional or community influences.
Examples: restricted housing or recreat;onal facilities

3. Actual experience.
4. Rumor and gossip.

5. Viewing people as groups rather than individuals.

Example: generalizing
stereotyping
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6. Personal insecurities.

Examples: envy self-doubt

fear unhappiness

7. Mass media.

Examples: radio T.V. movies

H. There are many reasons why people, or groups of people, are victims of prejudice.

1. Physical appearance - most common.

Examples height skin color

long-haired boys weight

2. *Mental limitations - *special class placement.
Example: retarded are restricted from employment that they might be capable of handling.

3. Ethnic background based on country of origin or descent.

Examples: (ethnic generalizations)

English cold, unemotional

Germans warlike

Polish unintelligent

4. Occupation and economic level.

Example: custodian has lower job prestige than a physician

wealthy often look down on the poor

5. Sex.
Examples: women at one time were denied the right to vote

certain occupations more restricted to one sex

women usually receive lower wages for equivalent jobs

6. Age.
Examples: teenagers thought of as juvenile delinquents

must be 21 to vote

compulsory retirement at 65

7. Religion.
Examples: Catholics, Protestants, Jews, Moslems

8. Race.
Examples: membership in Caucasian, Mongolian or Black racial group

I. Racial prejudice among Blacks and Whites is one of the most prevalent forms of prejudice in
in the United States.

J. There are many reasons why this prejudice has developed and grown.

1. Blacks were brought to the United States by force.

2. Blacks have always been treated as second class citizens.

3. Blacks have been denied equal opportunities in housing, jobs, education, etc.
4. There has been little communication or understanding between blacks and whites.

Examples: segregated housing

segregated schooling

segregated transportation and recreational facilities

5. Whites may have faulty ideas about blacks.

Examples: Blacks are dirty
Blacks are immoral

Blacks want to marry Caucasians
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Blacks are unintelligent
Blacks threaten our jobs and economy

Blacks are responsible for crime and rioting in our cities

6. People fear things that seem cdd or strange to them.

Example: skin color cannot be hidden or disguised

K. There are many ways that people show their prejudices

1. Talking about biased feelings.
2. Acting out against individuals or groups.

Examples: denying social privileges
denying employment

restricting housing

limiting education or recreation opportunities
denying political rights

3. Joining groups organized to promote prejudice.

4. Attacking someone physically.

Examples: massacre of American Indians by white settlers
witch hunts of Salem, Massachusetts

lynchings

Nazi Germany extermination of Jews, political enemies

assasinations of John and Robert Kennedy and Martin Luther King

L. People who are the objects of prejudice react in various ways.

1. Withdrawal or deny existence of problem.

2. Hypersensitivity misinterpreting and personalizing actions and deeds of others.
3. Resignation or self-hatred believing the qualities and prejudices others attribute to you.

Example: low self-esteem of mentally retarded
4. Defensiveness - "Chip on the shoulder" attitude.
5. Compensation emphasizing the positive to counteract prejudice,

Example: Black predominance in fields of sports and entertainment
6. Clowning or exhibitionism - show-off, loud mouth;

7. Substitution replacing material objects for lack of social acceptance.
Example: cars color television furs jewels

8. Clannishness - associating only with those like you in certain ways.
9. Aggression - acting out feelings of hostility.

10. Mental illness loss or inability to cope with reality.

M. Other people, who are not the objects of prejudice, react to prejudice in various ways.

1. Apathy - don't become involved.

2. Join groups for protection of minority interests.
3, Actively promote legislation for fair housing, employment, education, etc.

N. There are acceptable ways of recognizing and understanding our prejudices.

1. Become aware of personal prejudices (discuss like/dislikes and reasons behind them).

2. Try to judge others as individuals.
3. Promote contact with people from different backgrounds and neighborhoods.

4. Make judgments based on behavior, rather than physical characteristics.

5. Discuss some beneficial reactions to prejudice.

0 Classroom structure and activities can deter the growth and development of prejudiced

attitudes.
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1. Recognition of existing problems.

2. Active involvement in contemporary problems to produce learning.
3. Students working in groups to discuss aspects of prejudice.

Examples: causes

definition
examples

ways of preventing

4. Obbc..rving and discussing groups subject to prejudiz,e within local community.

Examples: hippies senior citizens
teenagers EMR welfare families

5. Imposing prejudiced treatment on one group within the class structure for a short period
of time. Have this group relate their feelings to class after experiment is over. (1- rocess

can be reversed).

Examples: restrictions upon all brown-eyed children

last to be called
seated in rear of bus

separate table or section of room

last for lunch

not picked for teams

6. Viewing some publications of minority groups. (Pupils would enjoy looking at ads for
special products in Ebony, Jet. Post some around the room.)

7. Interviewing people in the community of diverse racial, religious, or cultural groups.
Example: clergymen

community leaders

managers of stores and businesses

newspaper editors

8. Studying "Current Social Problems" instead of current events (see sample stories in
appendices as guide for teachers).

9. Role-playing situations dealing with prejudice. Role Playing for Social Values: Decision-
Making in the Social Studies by Dr. Fannie Rand, George Shaftel.

10. Bringing in resource people or exchange students from the community or neighboring

communities.

11. Studying customs and holidays of various groups.

12. Promoting interschool visits in connection with a joint social studies program.

13. Becoming involved in service opportunities within the community that might improve inter-

group relations (this is especially useful for educable mentally retarded students who .

would benefit from the satisfaction such an activity could provide).

Examples: volunteering for babysitting jobs
delivering papers/pamphlets

helping to mow lawns

housekeeping

working in hospitals, homes for aged

helping within schools - younger children - supervising, feeding lunch, etc.

VI. UNDERSTANDING OUR FRIENDSHIPS

A. All people want and need friends.

B. There are special things that one does with friends.

Examples: act silly do homework share clothes/snacks
be yourself go shopping or for walks share secrets

talk on the phond show true feelings
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C. There are things to keep in mind when choosing "riends.

1. Do you like the same things?
2. Is he honest and trustworthy?

3. Is he kind and respectful to you?

4. Would you be pleased to have others meet him?

5. Is he fun to be with?
6. Does he accept you for what you are?

D. There are traits that usi:ally help people make and keep friends.

1. Friendliness.
2. Kindness to others.

3. Interest in things and people.
4. Honesty with self and others.

5. Being yourself.
6. Judging and treating people fairly (class might think of some other suggestions).

E. Liking and respecting yourself is one way of having others like and respect you.

F. Treat others :u the same manner as you would lika to be treated.

VII. UNDERSTANDING OUR RELATIONSHIPS WITH OTHERS

A. People depend upon others to meet needs and make life more comfortable.
Examples: beauticians custodians

clergy medical personnel teachers
government, state, city employees

B. People need jobs in order to feed, clothe, house and educate themselves and their families.

C. Jobs should not be denied anyone because of the persona: prejudices of the employer.

Example: ethnic background religion
race mental or physical handicap that wouldn't interfere with

job performance

D. Every person has a right to be proud of his job

1. The job must be honest.

2. The person must be doing the best he can.

E. People of all races, religions, and backgrounds contribute time and talent into bettering our
country.

service station -operators



EXPERIENCE STARTER UNIT

LIKENESSES AND DIFFERENCES

JUNIOR LEVEL



I. RATIONALE

The Junior High mentally retarded student may be aware of likenesses and differences among

people in only a gross ses.-... Because of his inability to understand and evaluate the similarities
and differences he observes, he may develop damaging stereotypes which will further limit his

adjustment to his environment. The purpose for including this topic in this unit is to help the
mentally retarded student recognize the roles of likenesses and differences in his life and in the

lives of others.

A. Art
B. Clothing and Grooming

C. Health and Cleanliness

D. Heredity

E. Interviews with Resource Persons

III. GENERAL OBJECTIVES

A. To provide the student with a realistic understanding of likenesses and differences among
people.

B. To develop the student's ability to appraise the relative importance of differences observed
in others.

II. SUB-UNITS

F. Occupations

G. Physical Fitness and Recreation

H. Safety

I. Social Skills

C. To enhance the student's feelings of self-worth by pointing out advantageous differences they
might possess.

D. To help the student understand his own abilities and develop a realistic prespective of him-
self in society.

IV. CORE AREA ACTIVITIES'
A. Arithmetic Activities

1. Measure height, weight, and length.

2. Compute changes in height and weight from student's own health record.

3. Compare wages of different jobs requiring different skills and personal characteristics.

4. Observe and compare money denominations.

5. Compare prices when grocery shopping.

B. Social Competence Activities
1. Practice asking questions of a resource person.

2. List proper behavior to exhibit on field trip.
3. Role-play by dramatizing behavior desired during a job interview.

4. Form a committee to plan a presentation to be given in front of the class.

5. Develop a check list to evaluate own behavior and appearance.

C. Commuhicative Activities

1. Retell stories that were used to teach.

2. Use stories for practice of language skills (developing sentences, alphabetizing, spelling,
punctuation).

3. Participate in developing and writing experience charts.

4. Use of tape recorded lessons to develop listening.

5. Use of tape recorder by students to evaluate speech.

6. Present puppet shows reflecting understanding of likenesses and differences.
7. Use telephone to request a visit by a resource person.

8. Write letters of thanks to resource persons or hosts for field trips.
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9. Read newspapers to find jobs.suited to specific types of people.

10. Read biographies or magazine articles about famous people who had physical differences
yet managed to overcome them or use tnem to their advantage.

D. Health Activities
1. Use a microscope to determine similar and/or different characteristics.

2. Discover how heredity determines our similarities to our parents. Complete a bulletin
board with snapshots of pupils' families and try to match the pupil to his family on the
basis of physical similarities.

3. Show how nutrition affects our appearance and causes apparent differences (acne).

4. Discover how good grooming minimizes unwanted differences.

5. Read newspaper and magazine articles that explain the effects of some diseases (German
measles, mumps) and stress the importances of immunization to prevent unwanted differ-
ences in babies.

6. Read newspaper articles about transplants of human organs.

7. Feed two rats on different diets and record physical differences that develop in appearance,
disposition, weight, etc.

E. Safety Activities
1. Develop a bulletin board based on safety during field trips.
2. Develop bus safety rules for students.

3. Discuss pedestrian safety practices to employ on field trip.
4. Read pamphlets and books relating to home accidents.

F. Voz,sational Activities (The'formation of attitudes conducive to realistic employment goals
underlies much of this unit)

1. .Study want ads to determine how differences apply to job seeking.

2. Have a resource person from the Employment Security Commission discuss the opportuni-
ties for people with individual differences.

3 Arrange a field trip to a business that hires handicapped people to see how they perform
their jobs. (Do not discuss the people until after the trip.)

4. Visit the Goodwill Industries or a job training school to discover avenues o," employment.

V. RESOURCE MATERIALS

A. Books for Pupils

Amram, Schienfeld, Why you are you. New York: Abe lard-Schuman, 1959 (child and teacher
resource),

Benedict, Ruth and Gelfish, Gene, In Henry's backyard, the races of mankind. Henry Schuman,
Inc. Also film: Brotherhood of Man (animated and in color).

Cohen, Robert and Heymoniken, The color of man. New York: Random House, 1968.

Schenk, G., History of man. Basic Science Series, 1961.

B. Other Resources

1. Newspaper want ads

2. Driver's license forms
3. Magazine and catalog pictures

4. Cameras and color films

5. Resource persons

a. police artist to demonstrate the method of developing a composite sketch

b. employment office personnel
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6. Trips by class members

a. police station where you may have to go to see the composite sketches
b. store or business with a handicapped worker

7. Art supplies: butcher paper, colors or paints
8. Film and filmstrip projector
9. Microscope

10. Overhead projector and transparencies

11. Assorted objects for comparison (leaves, snowflakes, etc.)

VI. VOCABULARY WORDS

abi 1 ities employers shape
advertise expression shortest
alike features si I houette

characteristics heaviest size
color lightest to I lest
compare likenesses traits
differences prove transplant
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ACTIVITIES



I

The activities recommended in this section correlate with the topics found in the curriculum
content outline. Following a description of many activities, the teacher will find a reference to
the section of the content outline to which this activity relates.

Some activities are accompanied by materials for duplication, overhead projection, or lesson

plans. These sheets are categorized according to usage in the appendices.

At the end of the activity description reference is made to related stories or role-playing

situations which are located in the appendices.

No reference is made to grade level since the activities can be used as they are, simplified

or expanded for individual classes.
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.4

INIERITAArCE Or PHYSICAL ClIARACTERISTICS

Other Suggested Activities:

1. Observe and discuss that animal litters are a way of showing how offspring are alike and
different. The children can see ways in which the babies resemble, or are different from

their parents. Some of the traits that might be examined are:

a) coloring d) sex
b) markings e) resemblance to either parent

c) size
This activity is especially effective if someone brings to school, or the class visits, a
litter of newborn kittens or puppies. The teacher and pupils can note their observations
on an experience chart as well as illustrate them through pictures of litters. These can

be compiled into a classroom scrapbook.

A sample pupil worksheet for this activity is in Appendix A. Have each child choose
colorings and markings for the mother and father cat. Then have them show possible com-

binations that might be apparent in the offspring.

Example: A female yellow cat mated with a gray striped cat and had a litter of six

kittens:
1 kitten looked exactly like the mother
1 kitten looked exactly like the father

1 kitten was yellow and striped

1 kitten was solid gray
1 kitten was a combination of gray and yellow

1 kitten was pure white (albino, mutant)

Using what the children have learned, have them tell if such a litter is possible and

why? Have each child color, mark his own worksheet, and defend his reasons for making

the offspring appear as they do. The pupils will enjoy relating this activity to themselves
and their families. As a follow up activity, have the children bring family photos and
albums to discuss and display. The photos and brief descriptions of the pictures can be

used as a bulletin board display.

2. Use an inherited trait checklist as a worksheet, to demonstrate the concept that physical

traits are inherited from parents and ancestors. Activity #1 would serve as a good moti-

vating device for this type of lesson. By filling in and examining the checklist, the
student will be able to judge which parent or ancestor was most influential in his physical

makeup. A sample checklist is given below and is to be used for teacher duplication; as

in Appendix A.

M= maternal (Mother's side) P= paternal (Father's side)
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Sample: Whom Do I Look Like

Trait

t
470.,

43

4.,

2

46 a-

4 'citg2
CZ

6

..ci
7--

8c.... 2(
6

,_
a)
..0

5 Description

Height tall medium short

Body Build heav medium b' l'ht small

Eye Shape round almond small oval lane slbnted

Eye Color black hazel green brown blue yellow

Nose ShIpe long

flat

short

big

broad

small

curly

brown

olive

narrow

prominent

straight

blonde

yellow

flat

kinky

red

pi nk

pug small

fine

white

Ear Shape

Hair Texture thick thin

Hair Color black grey

tanSkin Color black

Other
Characteristics

(Example: males

birthmarks

cleft in chin

dimples)

Example:

The student can write a brief paragraph to accompany

the checklist, describing the physical features covered
above.

My name is Bill Adams. I am tall and thin. My hair is dark like my father's
but curly like my mother's. My eyes are green and people say they look just
like my mother's eyes. My skin is dark. I look most like my father.
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In a special education classroom, the teacher and pupils can work jointly at

checking off the various categories on the checklist. Let the students work indepen-

dently, or in team-learning groups, discussing and comparing the results of their

checklists and during the writing of their paragraphs. Their findings can then be

substantiated through photographs or pupil-drawn illustrations.

Additional Activities:
3. Plan a visit to a nearby hospital. Arrange for the class, perhaps a few at a time, .to

take a tour of the viewing section of a newborn nursery. The purpose of this activity

is to note physical likenesses and differences among babies. Physical differences

and distinct physical characteristics are apparent even at this early stage of develop-

ment (relates to Concept B).

4. Look at and discuss pictures of human families. Large pictures from books or magazines

can be utilized with an overhead projector. Have the class observe and discuss simi-

larities, family traits or individual differences. (Relates to Concept B)

5. Observe pictures of uterine development of the embryo/fetus. Learning about things

as relative size, weight, organ development, and fetal activity (hic-cup, thumb sucking,

kicking, yawnia) are of special interest to children. See appendix A for sheet to be

used with overhead projection in illustrating fetal development (relates to Concept C).

6. Make a springtime visit to a nearby farm or zoo. The class will enjoy seeing baby

animals with their parents. The physical similarities betwoen most offspring and their

parents illustrates the inheritance of physical characteristics.

7. Show slides or films illustrating various physical handicaps, i.e., crippling diseases,

hairlip, deformities of face, body. Use a iocal hospital, clinic, or physician as a

source of materials or resource personnel. The emphasis here is to have the students

understand why these things happen and enable them to cope with and understand

these disabilities in themselves and others (Relates to concepts E and F)

8. A class project with animals (mice/hamsters) is one way of showing how nutrition and

proper diet are essential for mental and physical well-being. One animal is used as a

control and given an adequate, well-balanced diet. The second serves as the experi-

mental animal and is fed a diet deficient in one or more necessary food elements. The

children will have first hand observations pointing out the need for adequate nutrition.

For example, they will observe differences in animal characteristics such as fur, eve

and skin appearance, as well as differences in animal disposition activity, or appetite.

These findings can then be applied to certain groups of people denied an adequate

standard of living, i.e., various minority groups (Mountain whites, Black ghetto dwellers,

Indians). (Relates to Concept F)



EMERGENCE OP flir NAJOR RACES'

1. Have the pupils take an imaginary trip to a different type of world or alien environment. A

trip to the moon is both topical and highly motivational to the pupil. The purpose of this

activity is to give pupils an idea of how man has to adapt his environment to his needs. Some

of the conditions that man must adapt to will make good topics for discussion.

Examples: lack of oxygen lack of water

lack of animals or plants extremes in temperature

weightlessness gaseous explosions

Let the pupils think of artificial devices that would enable man to live in this type of environ-
ment or make suggestions of ho,, a "moon man" might look. This type of activity is related

to understanding of how every man had to physically change his environment to meet his needs.

2. Take a walk or brief field trip with the students. The aim of this activity would be to have
the students observe things that man uses to alter or control his environmE.-.11t. This enables

man to live almost anywhere without having to change appearance over th thousands of years

as our ancestors probably had to do.

Ent-, pies: heating air conditioning

housing protective clothing (gloves, coats,

growing & farming of foods boots, umbrella)

medicine vitamins

(combat illness, disease) lotions (dry or chapped skin, suntan)

This can be expanded even further to include future scientific advancements that would give

man even greater cor.ifol over his environment.

Examples: protective weather domes enclosing entire cities

controlling climate and weather by seeding clouds

ultrasonic transportation
iceIsnow melting devices built into sidewalks and roads

Due to scientific advances, man is now able to live almost everywhere. See Appendix C.

Other Suggested Activities:
3. A class discussion about ancestors would be an appropriate time to introduce a study on

prehistoric life, cave man, etc. The students can study such topics as where they might

have lived, how they might have lived and methods used for survival.

Examples: cave-dwelling

food gathering and hunting

protection from animals and weather

family life

4. Plan to visit a museum. The class would enjoy viewing the exhibits illustrating man's
civilization and development through the ages.

5. Make a study of contributions early man has made to our modern civilization, A room or

bulletin board display depicting early tools, etc., can be used for pupil involvement.

Examples: fire building devices

tools

weapons
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6. Learn about some special groups of people and the contributions they have made to society
through their civilizations.
Examples: Arabic - number system

Egyptian - time telling
&man - calendar

7. Suggest some hypothetical environmental conditions and have the students illustrate how

people living in these environments have changed physically and how they would look.
This is a fun activity.
Examples: very wet - people might eventually have webbed feet

extremely hot - people might eventually lose the need for any hair

8. Make a bulletin board or wall display of how man has made physical adaptations to environ-
ment.

Examples: decrease in body hair

decrease in size of jaw and teeth (no need for tearing at food)
increase in body height and weight

9. Discuss some criv;ria for physical attractiveness or unattractiveness and how standards for

beauty differ from people to people. The aim is to bring out the point that there are no

superior or inferior physical traits.

58



INIZIIIATIS ON BEHAVIOR

Language

1. Discuss and demonstrate with tilt; class various non-verbal methods of communication. It
can be emphasized that actual words are not always necessary for putting across thoughts

and ideas. One activity can show how symbols are used as a means of communication via

the Morse Code. Each student is given a sheet of the Morse Code symbol alphabet. The

teacher may choose to go over this sheet with the class, using a few examples on the board

or overhead projector. The students can work individually or in small groups decoding

sample messages or sending Morse Code messages. The pupils can either use visual mes-

sages written out in dots and dashes or can send auditory Morse Code messages using

sounds.

Examples: pencil taps for dots
first pounds or finger taps for dashes

Expand the activity to other forms of non-verbal communication.

Examples: smoke signals

mirror flashes

light signals
drum beats

This activity can be used in connection with Language C. A worksheet for duplication of

Morse Code is found in Appendix A.

2. The educable mentally retarded benefit from practice in various activities that call for audi-

tory discrimination skills. The pupils will enjoy an activity where they have to identify a

person or persons by recognizing the sound of the voice or speech pattern. Have the class

put their heads down and direct one child (by a tap on the shoulder) to say a simple phrase,

jingle, etc. The other children will then try to identify the person who is speaking. A record

player can be used and the children asked to identify a singing group. If the teacher has

access to a tape recorder, she can tape individual children's voices or she can tape excerpts

of songs, stories or speeches narrated by famous people with whom the children are familiar.

Examples: movie and television personalities
cartoon characters

presidents of the United States

school personnel

(Relates to Content Outline Language A)

Other Suggested Activities:

3. Play a game of Charades with the class letting them act out a song, movie title, famous

personality or phrase. Only allow the students to use gestures; not words.

4. Dramatize how people use their eyes, faces, hands and bodies to convey emotion. The

teacher whispers the emotion she wants expressed to an individual child who must then

put this across to the class.
Examples: anger - frown, lips jutted out, teeth clenched, hand in fist.

tiredness eyes half closed, mouth and face slacked and expressionless, yawning.

surprise - eyes wile and opened mouth.

(Relates to Content Outline - Language A)

5. The children will enjoy learning a few common words of a foreign language. A duplication

sheet to accompany an activity such as this is found in Appendix A.

(Relates to Content Outline - Language D)
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Names

1. Students enjoy looking up the origin and meaning of their first name. This type of information
is found in the Naming Your Baby books which are available in a library or book stores. As a
followup activity, have the children depict the meaning of their first name by drawing illus-
trations of their names. These can be posted around the r. om or used as a bulletin board dis-
play.

(Relates to Content Outline - Names A)

Example: Bernard

The Bear

2. A meaningful activity for mentally retarded students is the dramatization of various reactions
to name-cailing. The pupils are given certain situations to which they can apoly the technique
of socio-drama.

Example: A boy was walking down the street. As he passed the drug store a number of boys
standing at the entrance called him "punk." What would he do?

Allow the pupils to discuss what reactions would be beneficial or harmful to the situation
and act out alternative solutions to the problem.

(Relates to Contest Outline - Names 0, E, F.)

Foods

1. As a room or bulletin board display, post a large world map. This map could either be com-
mercially prepared or constructed Sy the students. Have the class use this map for tracing
the origin of some favorite foods by either drawing pictures of the food they want to depict
or by using large and colorful magazine illustrations. Paste the pictures on the country or
section of the world from which that particular food originated. Local super markets and
grocery stores are good sources for supplying pictures or materials for classroom use. See
Appendix A.

(Relates to Content Outline - Foods G)

2. Use the class or community as natural resources for the study of foods. The parents and/or
members of the community might enjw preparing a dish from the country of their ancestors
for the class. Have the guest a.scuss some native customs, costumes, and information con-
cerning the culture of this country along with the preparation of the nation dish. This type
of activity provides an opportunity for the retarded child to learn and display social behavior
by meeting and hosting guests in his familiar and comfortable classroom setting. It is
recommended that this activity extend over a period of weeks.
(Relates to Content Outline - Foods E)

3. The study of foods is aimed at emphasizing the importance of nutrition and adequate food
quality and qunatity. When presenting this topic to the class, the teacher should introduce
her students to the four basic food groups. As an activity, divide the class into teams of
three or four students. Each team would be responsible for planning and illustrating a day's
balanced diet. Pictures from magazines can be used to illustrate the foods.
(Relates to Content Outline - Foods A, B)
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Other SItgatal

4. Obtain sample menus from restaurants serving foreign foods. Many of these menus have an
English interpretation of the dish written beneath the foreign name. These menus could be
displayed In the room. One of the purposes of this type of lesson is to emphasize the basic
similarities among foods. Although the name of the dish or methods of preparation vary, all
people generally eat the same types of food.

(Relates to Content Outline - Foods C)

5. Discuss the availability of certain foods on a geographical basis:
Examples: Scandinavians fish eaters, fisherman by profession due to closeness to water.

Orient - climate is perfect for growing rice. Thus, rice is the main, element of diet.
Tropics - warm, wet climate yields lots of natural vegetation. Natives usually

have an abundance of fruits, melons, coconuts, bananas.

(Relates to Content Outline - Foods D)

Homes and Clothing

1. Collect large travel posters from travel agencies, gecgraphicai societies or motor clubs and
display them to show varieties in housing and clothing. It should be emphasized that only
some people from different countries dress in native costumes or live in characteristic

housing. Today western influence is found throughout the world and effects clothing and
housing standards.

(Relates to Content Outline - Home and Clothing C, D)

2. The students will enjoy planning an International Festival. They can construct costumes of
simple materials representing various countries or forms of national dress. Each student
becomes a specialist when describing the costume, its construction, and giving information
about the country it represents.

(Relates to Conter.t Outline - Home and Clothing C)

Other Suggested Activities:

3. Look over and discuss various forms of homes and clothing. Point o' t how both homes and
cl Ting reflect man's adaptions to environment. A series of pictures entitled, "Children of
the World" (SVE Films) can be obtained a: most libraries and is excellent for this activity.
(Relates to Content Outline Home and Clothing B)

4. Use the class as a resource for bringing in clothing, household or decorative items from

foreign countries. A class discussion and display of these articles is a worthwhile project.
This activity provides a good opportunity to invite other students to visit and have contact

with special education students. The educable mentally retarded students will also benefit
from contact with children from other classes.

Manners and Mannerisms

1. A story to emphasize how manners and mannerisms vary among people of different cultures

is provided for class discussion. See Appendix A.

(Relates to Content Outline - Manners and Mannerisms A, B)
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2. As an experience chart activity, work jointly with the pupils or have them work in teams con-
structing a list of some common American manners and mannerisms. Members of the class

will enjoy demonstrating some of these manners in appropriate situations.
Examples: shaking hands when meeting

holding a door open for someone

using terms such as: thank you, excuse me, pardon me

removing hats when inside a building or to show respect

allowing ladies to be first when entering buildings, elevators.
(Relates to Content Outline - Manners and Mannerisms D)

Other Suggested Activities:

,:. As a fun activity, study some unique customs or mannerisms found in other cultures. Although

they seem funny or strange, they ate a part of a life style just as our customs are to us.

(Relates to Content Outline - Manners and Mannerisms C)

4. Culminating sheet for teacher duplication on the different ways people have of meeting needs.
See Anpendix A.
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I./MIGRATION AND ME AMERICAN WAY OF Ma

1. Show pictures or slides of immigrants and their contributions to the American Heritage. Have

the cnildren work individually or in teams to illustrate the process and progress of American
immigration. These illustrations can be put into chronological order and displayed in the room

as a time line or bulletin board. Some examples of events worthy of recognition are:
Indians of the New World (Example - The First Thanksgiving)

pilgrims building homes or working the soil

slaves being brought to America in slave ships

the westward expansion

opening of thr west for farming by German and Swedish immigrants

Chinese and Japanese immigration on the west coast

arrival of the European immigrants on Ellis Island, New York

2. Discuss reasons that would make a family uproot themseives and find a nem place to live.

Have the students relate this topic to their own experiences.
Examples: moving closer to family ties

moving because of a new job

moving into a more adequate house

moving to be closer to a school

moving to a different climate

moving because of military obligations
Encourage he children to talk about some problems and adjustments that must be made when

moving.

Examples: finding a new home

finding a new job

maki-g new friends

learning a new language

adjusting to new foods

g to a new climate
This type of activity gives the children an understanding and respect for the courage and

determination of the groups who migrated to the United States. Relate this activity to the

reasons why immigrants came to this country.

(Relates to Content Outline - Immigration E)

Other Suggested Activities:

3. Use the class and community as a resource for learning about the three major religions.
Invite members of the clergy or representatives of the major religious groups to come in and

discuss and illustrate various aspects of their religion.

Example: customs special holidays

dietary laws

4. Have the children visit various neighborhood churches and synagogues to learn about the

customs and religions of various groups. These experiences can be recorded in the form of

experience charts or pupil drawings. This is an activity that should be approved by the

parents. Encourage the parents to accompany the children on these visits and to take an

active part in all the activities.
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5. Have the pupils, with the help of their parents, tell from which country or part of the world
their ancestors emigrated. The pupils can locate this information on a large map used for
class display. The aim of this activity is to emphasize that our ancestors were at one time
immigrants.

(Relates to Content Outline - Immigration D)

6. Use a practical example to help students understand feelings of prejudice toward minority
immigrant groups.

Suppose a new boy moved into the neighborhood and came to our school. He could not
speak or understand our language. He wore clothes that looked strange to us. His
family seemed to have peculiar ways of doing things. They spoke a different language
and ate foods that we never saw before. 'ae know this because we saw what he brought
to school in his lunch box. This boy seemed very quiet and did not seem to want to
make friends.

1 How would you feel about this boy?

2. Why would it be hard for you 'io make friends with him?
3. How do you think he felt?
4. Do you think that he was really unfriendly? Why?

5. What reasons would you have for not liking or making fun of this boy?
6. Would you try to make friends with him? How? Why?

7. How do you think you would look and feel if you were a stranger in his country?
8. If you were a stranger in another country, what do you think people could do to make

you feel more at home or comfortable?

7. Make a list of contributions made to our American heritage by immigrants and Afro-Americans.
See Appendix A.

(Relates to Content Outline - Immigration H)
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[INDERSTANDNO OUR azzAres

1. Have the pupils work together and play an immediate response-word association game. Have
the pupils relate the first thing that comes into their minds when given an oral cue word.
The teacher can record some individual responses.
Examples: food

mother

black

Discuss the responses of the students. Some words are emotionally charged and will elicit
either a positive or negative response. Other words are neutral and will call to mind varied
responses neither particularly negative or positive, based upon the experiences of the indi-
vidual child. A lesson plan to accompany this activity is found in Appendix C.
(Relates to Content Outline - Understanding Our Feelings A)

2. Compile a collection of pictures that might elicit a positive or a negative emotional response
from the pupils. Ask the pupils to discuss how they felt when looking at the pictures. Encour-
age c lass discussion about likenesses and differences, emphasizing difference of opinion.
These pictures can be gathered from magazines, newspapers, calendars, and travel posters.
As a class project have the pupils work on an experience chart stating some likes and dis-
likes. Samples of pictures that can be used are:

a wedding a football game
a slum tenament a street fight
a wounded soldier a mother and child

A lesson plan to accompany this activity can be found in Appendix C.
(Relates to Content Outline Understanding Our Feelings A)

3. Students would enjoy taking an informal attitude inventory concerning their feelings about
themselves and others. An inventory sheet provided for this purpose is found in Appendix C.
The pupils and teacher can go over these inventory sheets jointly. The teacher should
encourage free debate, discussion, and sharing of ideas and opinions concerning the items
on the sheet.

Other Suggested Activities:

4. Role-playing situations are good for giving the student actual experience in making value
judgments about themselves and others. Some situations for this purpose can be found in
Appendix D. A worksheet on fair and unfair value judgments is also available for class
discussion and teacher duplication. See Appendix A.

5. A series of stories concerning current social problems are found under this title in the
appendix. These stories may be used in any way that suits the needs of the teacher and
the particular class.
Suggestions for using these stories are:

a. tape them for group listening and discussion.

b. dramatize them, using small groups of children to play the roles.
c. read or present them to class members.

d. present them and have the students think of various alternate conclusions.
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In addition to the actual stories, there is a list of discussion questions, topics, and activities
that accompanies each story. These are to be used by the teacher for presentation or to be

duplicated for pupil use. Following is a summary of the subject matter dealt with in each

story.

Story 1 Two boys leata that there are consequences t.) pay for mistreating an animal. This
illustrates how people learn by experience.

Story 2 A boy faces a problem because his mother has feelings of racial prejudice toward

Blacks. In reaching a decision between obeying her or using his own judgment.

Story 3 A mentally retarded boy uses the unsatisfactory method of withdrawal as a means

of handling his fears and insecurities. This story illustrates that all people have
special abilities as well as limitations.

Story 4 A teacher creates an uncomfortable situation for a Japanese- American girl. This

story shows the dangers of emphasizing the differences rather than the similarities

among people.

Story 5 A boy is handicapped in many ways because of his family life and home background.

This story attempts to explore the underlying reasons and causes behind a person's

behavior.

Story 6 Helps pupils analyze their own feelings towards picking on a vulnerable or defense-

less person. Another good topic for discussion in regard to .this story would be

whether we should require that all people meet certain standards of behavior.

Story 7 This story and its related activities explain the origin and meaning of the word
I I scapegoat." It relates the word to certain types of behavior found in interpersonal

relationships.

(These stories relate to Content Outline Understanding Our Feelings 1 - 7)

6. View and discuss films or filmstrips related to prejudice and group understanding. Use the

audiovisual section of the Bibliography for reference.

7. Encourage familiarity with music, games, and dances of other cultures. This can be integrated

into music, physical education, and social studies curriculum.

(Relates to Content Outline - Understanding Our Feelings 1 - 10)
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WirDERSTANDNC ')UR FRIENDSHIPS

1. Have the pupils listen to books or stories concerning all types of friends or friendships.
Encourage each child to t;hvose one activity that he can do with a friend. Let the children

illustrate their activity. Then compile their drawings or ideas, into a class booklet or bulletin
board display.

Examples: A friend is someone to share secrets with.

A friend is someone to switch lunches with,

A friend is soineune who giggles at the same things you do.

(Relates to Content Outline - Understanding Our Friendships Pi

2. Have each pupil think of someone who is his friend. Allow each child to be responsible for

choosing one special quality that makes him like this person. A list of these qualities can
be used in an experience chart and will be a good basis for class aiscussion. It is also
helpful for pupils to be able to discuss the qualities they dislike in people. The aim of such
an activity is to give children some insight into qualities that are usually accepted cr rejected
in or by other people.

Examples: / like people who are friendly.

I like people who are funny.

I like people who are funny and laugh a lot.

I don't like people who put me down.

I don't like people who are show-offs.

I don't like people who make fun of me.

Another point that might be brought out through this activity is that we often are not sure of
our reasons for liking or disliking people.
(Relates to Content Outline - Understanding Our Friendships C, D)

3 Incorporate films, filmstrips, puppet shows, and dramatizations concerning the topic of friend-
ship into classroom activities.

Example: The film, "The Toymaker" distributed by the Anti-Defamation League of B'nai Brith
deals with the topic of friendship and would be appropriate for use with mentally
handicapped children. This can be used as a puppet show also.

4. Use large posters or pictures of people taken from magazines. Have the students give a first
impression of the person in the picture bas3d on appearance alone. They would be giving

reasons why they would or would not want to be friendly with the person depicted. Discuss
the fact that first impressions and physical appearance are usually criteria for choosing
friends and judging people.

5. Plan a hypothetical situation concerning friendships that would be a meaningful discussion
topic for the students.

Example: A new boy has been enrolled in our class.

What can we do to make him feel comfortable?

How can we act in a friendly manner?

smile and be friendly
include him in lunch and free activity periods
assign a student to show him around the school and introduce him to other

students and teachers
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find out about the things that interest him
give him a special job or duty to do within the classroom

Dramatize, tape or discuss these situations.

6. A teacher may want to give the students a sociornetric test in order to determine friendships,
social cliques, isolets, etc. This device should be used only for the teacher's benefit and

must be handled with great discretion. The children should not discuss their answers.
Discussion of their answers can often predict the results of the sociogram. This will be
damaging to an insecure child. This can be helpful to the teacher if she handles the results

wisely in her teaching methods and handling of individual pupils. She can utilize the results
in choosing class groups, teams, assignments for projects, ways of handling her pupils in

terms of seating, discipline and involvement in social activities.

7. Give the pupils the worksheet on various reasons for choosing friends. It attempts to make

the children aware of valid or invalid criteria for choosing friends or forming friendships.

See Appendix A.

68



OrDERSTANDNO OUR RELATIONSHIPS WITH MFRS

1. Have the pupils construct a large wall mural or bulletin board display showing a map of their
community. Take a field trip throughout the community, noting various landmarks, stores,
businesses, public buildings, service and recreational facilities. These can be pinpointed
on a map by using tags, drawn representations, pins and labels. This serves to familiarize
the students with their immediate community. Retarded students will use a device like this
for learning locati.xis relative to their homes or school.

2. Invite representatives from various community businesses to come into the classroom as
resource personnel. They can discuss their businesses or jobs and explain specifics as
well as answer the students' questions. Try to get a cross section of racial, cultural and
economic levels in choosing resource personnel.
(Relates to Content Outline - Understanding Our Relationships With Others 1, 2)

3. Organize a visitation program with local business and industries, whereby students inter-
ested in this type of work or occupation can visit for a few hours. This student will then
become the specialist in th'e% area and report his findings and observations to the class.

4. Have the pupils make a study of the types of jobs that are of interest and available to them.
They should be encouraged to take certain factors into account.
Examples: amount and type of training and education necessary

special talents or abilities required
salary range

working conditions

special benefits or additional responsibilities

It is important that educable mentally retarded students have necessary background and

insight as to what is available in order to enable them to choose occupations within their
capabilities.

5. Invite a representative from one of the local employment agencies to visit the class and

discuss interviewing techniques. The students would benefit from seeing an actual appli-
cation and interviewing form as well as from dramatizing actual interviewing procedures.

6. Have a large room display illustrating many types of people working in various capacities.
Make an effort to keep these pictures well integrated.

7. Have the students work in teams dramatizing various business activities in which they are
working on an interpersonal level with others.

Examples: role play store proprietor and customer

make a business call

conduct or respond to an interview

take an order for supplies

look up information in a catalog or ordering book
make change

8. Give the students concrete examples illustrating how personal prejudice undermines the
progress and development of a community.

Examples: A capable, well trained doctor could not get employment in a town because he
was Japanese.
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A southern town was in need of a good teacher. A bright young Jewish girl
applied for the job and was turned down because of her religion.

A local woolen mill had to be shut down because they could not meet produc-
tion quotas. Since the mill had a policy of not hiring Black workers they con-
sequently could not find enough suitable employees to turn out the necessary
amount of work.

A man refused to buy groceries in his neighborhood store because the owner
was in the special education classes when They both went to school together.

A worksheet illustrating the limiting effects of personal prejudices can be found in

Appendix C.
(Relates to Content Outline - Under standing Our Relationships With Others 4)
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INTERCULTURAL EDUCATION CURRICULUM GUIDES

(indicates high recommendation)

Roslyn, New York High School

Afro-American studies, a curriculum guide. 1969.

Roslyn, New York Public Schools. Intercultural Relations Committee

Afro-American history and culture in the .7loslyn Schools. 1969.

Syracuse, New York City School District.

Social Studies; an Overview and Chronology of the Role of the Negro in American Life K-12. 1966.

Burnt Hills, New York. Burnt Hills-Ballston Lake Schools.

First Steps; A Collection of Teaching Units on the Negro in American Society. 1968.

Burnt Hills, New York. Burnt Hills-Ballston Lake Schools.

*Understanding Prejudice; a Resource for Teachers K-12. 1968.

New York City. Bureau of Curriculum Development.

*Teaching about Minorities in Classroom Situations. 1968.

New York City. District Principals Conference.

Theme: Integration and the Social Studies Curriculum. January 1964.

Madison, Wisconsin Public Schools.

Education for Human Relations-Intergroup Understanding, Grades Seven through Twelve. 1964.

Madison, Wisconsin Public Schools.

*Education for Human Relations-Intergroup Understanding, Kindergarten - Grade 6. 1964.
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ALLYN AND BACON, INC.

470 Atlantic Avenue

Boston, Massachusetts 02111

(617-482-9220)

AMERICAN BOOK COMPANY

55 Fifth Avenue

New York, New York 10003

(212-WA 4-6620)

BENZIGER BROTHERS

7 East 51st. Street

New York, N. Y. 10022

(212-PL 2-3773)

THOMAS Y. CROWELL & CO.

201 Park Avenue South

New York, N. Y. 10003

(212-777-2600)

CROWN PUBLISHERS

419 Park Avenue South

New York, N. Y. 10016

(212-MU 5-8550)

DOUBLEDAY & COMPANY

501 Franklin Avenue

Garden City, New York 11530

(516-747-1700)

E. P. DUTTON & COMPANY

201 Park Avenue South

New York, N. Y. 10003

(212-674-5900)

PUBLISHERS
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GROLIER EDUCATIONAL CORPORATION

575 Lexington Avenue

New York, N. Y. 10022

(212-PL 1-3600)

GROSSET AND DUNLAP, INC.

51 Madison Avenue

New York, N. Y. 10010

(212-689-9200)

ALFRED A. KNOPF

501 Madison Avenue

New York, N. Y. 10022

(212-935-2000)

MACMILLAN COMPANY

866 Third Avenue

New York, N. Y. 10022

(212-935-2000)

PITMAN PUBLISHING COMPANY

20 East 46th. Street

New York, N. Y. 10017

(212-TN 7-7400)

PRENTICE-HALL, iNC.

Route 9 W

Englewood Cliffs, New Jersey 07632

(201-947-1000)

QUADRANGLE BOOKS

12 East Delaware Place

Chicago, Illinois 60611
(312-664-6451)



C. INTERCULTURAL LEARAINC PROGRAMS DEVELOPED FOR STUDENTS



INTERCULTURAL LEARNING PROGRAMS DEVELOPED FOR STUDENTS

( Indicates high recommendation)

1. EDUCATION CATALOG - STECK VAUGHN COMPANY, P. 0. Box 2028, Austin, Texas, 1967.

Human values reading program for elementary children.

2. *MACMILLAN GATEWAY ENGLISH - Developed by the Hunter College Project English Curriculum

Study Center, 1967.

Seventh and eighth grade literature and language arts program developed for the disinterested

student, the disadvantaged reader, the reader with limited experience in language skills. Each

level includes paperbacks, workbooks, record. 'is, and transparencies.

3. SPRINGBOARDS PORTAL PRESS, INC., 605 Third Avenue, New York, 1967.

Six learning programs in social studies, science, biography, language arts, fiction and reading

developed for reluctant students in junior and senior high school. Lessons consist of inte-

grated reading material relevant to the students' lives and areas of knowledge, self-quizzes
and vocabulary building exercises. Many stories deal with the contributions of minority

groups to AmericanHeritage.

4. SCIENCE RESEARCH ASSOCIATES, INC., 259 East Erie Street, Chicago, Illinois, 60611.

Social Science laboratory units for Grades 4, 5, 6. Kit of seven separate units.

(1) Learning to Use Social Science
(2) Discovering Differences
(3) Friendly and Unfriendly Behavior
(4) Being and Becoming
(5) Individuals and Group
(6) Deciding and Doing
(7) Influencing Each Other

Kit also int)ildes five 33 1/3 rpm. records (four for the students, one for teacher, a teacher's

guide and a copy of the booklet, The Teacher's Role in Social Science Investigation.

Pupils are given a sample of behavior (record, skit, role-playing) and a story to read in the

resource book. The teacher initiates a discussion that will lead the children to make a value

judgment about the behavior. Pupils collect data through interviews, questionnaires, obser-

vation and attempt to analyze and make generalizations through their discoveries. The aim

is to promote children to develop a realistic understanding of human relations.

5. TIME-LIFE BLACK/WHITE STUDIES KIT. Time Education Program, Box 870, Time Life Building,

New York, N. Y., 10020. S3.00

Seven vividly illustrated booklets, dealing with such subjects as race and ability, self-

evaluation of racial attitudes, nature of prejudice, dimensions of black poverty and contri-

butions whites can make.

6. COOK, DAVID, C., PUBLISHING COMPANY, 850 North Grove Avenue, Elgin, Illinois 60120.

Series of pictures dealing with social problem situations. These are to be used for class

discussion and interpretation and deal primarily with race relations between Blacks and

whites.
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RESOURCE MATERIALS FOR HUMAN AND RACE RELATIONS

Available through the following organizations:

1. AMERICAN COL'ICIL ON EDUCATION, 1785 Massachusetts Ave., N.W., Washington, D.C.

*2. ANTI-DEFAMATION LEAGUE OF B'NAI BRITH, 315 Lexington Ave., New York, New York.

Information concerning prejudice, civil rights and liberties, race and intergroup relations

especially designed for teacher and students.

3. AMERICA! INDIAN HISTORICAL SOCIETY, 1451 Masonic Ave., San Francisco, California.

Bibliographies on various Indian tribes.

4. AMERICA sEWISH COMMITTEE INSTITUTE OF HUMAN RELATIONS, 165 East 56th Street,

New York, N. Y.

Reprints of magazine articles about various minority groups.

5. THE CITY COLLEGE, The City University of New York, New York, N. Y.

Bibliography of the urban setting and its specific educational problems.

6. ENCYCLOPAEDIA BRITANNICA FILMS, 1150 Wilmette Avenue, Wilmette, Illinois,

7. INTEGRATED EDUCATION ASSOCIATES, Chicago, Illinois.

Comprehensive classified bibliography of 3,100 references.

8. NAACP, 20 West 40th Street, New York, N. Y.

Bibliography of 400 pre-school and elementary school texts and story books dealing with

race relations and integration.

9. NATIONAL EDUCATION ASSOCIATION, 1201 Sixteenth Street, Washington, D. C.

Bibliography of Multi-Ethnic Textbooks and supplementary materials (films, filmstrips,

recordings, photographs, Grades 1-1Z )

10. NATIONS SCHOOLS, 330 West 42nd Street, New York, New York, June, 1967.

Twelve page listing of racially integrated materials, mainly books and films.

11. THE NEGRO BIBLIOGRAPHIC AND RESEARCH CENTER, INC., 117 "R" St., N.E., Washington, D.C.

Bi-monthly magazine. Annotated list of multi-ethnic fiction, non-fiction, poetry, drama and

music. Paperbacks and periodicals for young readers.

12 OFFICE OF EDUCATION, Educational Materials Center, Division of Research Training and

Dissemination, Bureau of Research, 300 - 7th Street, S.W., Washington, D. C.,

Publications specifically designed for the disadvantaged child, i.e., handicapped culturally,

economically, mentally or physically.

13. UNITED NATIONS - UNICEF, 331 East 38th Street, New York, N. Y. 10016

- UNESCO, P. 0. Box 433, New York, N. Y. 10016

Pamphlets, films, and recommended books on the theme of brotherhood.

14. UNIVERSITY OF CALIFORNIA, Division of Research Graduate School of Business Adminis-

tration, Los Angeles, California.

Mexican-American Sti,dy Project Books, pamphlets, periodicals, bibliographies.

15. YESHIVA UNIVERSITY, Ferhauf Graduate School of Education,55 Fifth Avenue, New York, N.Y.

Publications on education of the disadvantaged.
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AUDIOVISUAL AIDS

Films and Filmstrips Recommended for Children

FILMS

*Brotherhood of Man 10% minutes/color/cleared for TV (with fee)
An animated cartoon which explains how people of all races are essentially alike.
(All age levels from 4th grade on) Purchase Price-$110.00.

*Heritage 5 minutes/black and white and color/cleared
for TV

What happens when an individual disregards the rights of others? This animated film
shows that all people have certain God-given rights that must be recognized and
respected. The film is jointly sponsored by the Anti-Defamation League, the Chicago
Catholic Youth Organization and the Cited Christian Youth Movement. (All age
levels) Purchase Price-$65.00. b&w, $120.00 color.

*I Wonder Why 5 minutes/black and white/not cleared
for TV

A unique and poetic approach to a Negro child's feelings about prejudice, based on a
photographic book of the same title. Poignantly narrated and beautifully photographed,
the film delivers a powerful message against prejudice. Suitable for all age groups,
church organizations, parent-school and civic groups. For rental only.

*One People 101/2 minutes/color/cleared for TV
A color cartoon, with Vincent Price as narrator. Depicts the contributions of nationality
groups to our American culture. (All age levels) Purchase Price-$60.00.

*Skipper Learns a Lesson 91/2 minutes/black and white and color/
cleared for TV (with fee)

The story of a little girl and her dog, Skipper, who move into a new neighborhood.
Although the little girl plays with other children, Skipper refuses to play with other
dogs because of their superficial differences. Skipper eventually learns his lesson,
and the children demonstrate that they can get along well together regardless of race,
color or national origin. (Aimed at elementary grades but significant for adults as well).
Purchase Price-$70.00 b&w, $135.00 color.

*The Toymaker 15 minutes/color/cleared for TV (with fee)
Two little hand puppets, one striped and one spotted, are friends until they discover they
are "different"; then suspicion develops. The camera moves back, and the rdpets
discover that they are in the hands of the toymaker who helps them unc' land that he
gave them different markings simply to tell them apart. (For elementary grades) Purchase
Price- S150.00.

*voyage to America 12 minutes/black and white/not cleared
for TV

The contributions made by each immigrant group to the building of our country and our
democracy are vividly portrayed in this film. Historical prints, archive photographs and
newsreel footage are used to illustrate 350 years of immigration, from the early settlers
to the survivors of Hitler's holocause. VOYAGE TO AMERICA was produced for the
United States Department of Commerce and shown at the 1964-65 New York World's Fair.
(All age levels) Purchase price - $50.00.
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Sing a Song of Friendship. Two 10 minute films/color/cleared for TV.

Animated cartoons presenting basic concepts of Democracy. "Bouncing ball" technique

encourages audience participation. Purchase Price-$86.00.

*Children of the Sun 10 minutes/color, English, French.
Poignant yet entertaining, acclaimed at film festivals, this animated cartoon film is the
story of a happy child--his fun, typical activities, growing up--in contrast to a hungry
unhappy child. Magnificent music played by Pablo Casals and the Budapest String Quartet
enhances the mood of tenderness evoked by the charming drawings of U.S. Academy Award
winners, John and Faith Hub ley. (All ages).

*The Great Injustice Two versions: 14 minutes and 20 minutes/
color/English, French, Spanish and others

A modern fairy tale: a French boy, travelling in a space ship, finds dangerous and cruel
monsters (diseases) attacking innocent children; he struggles past obstacles, learns
how the children can be rescued. Beautifully photographed, this film presents hard
realities of child life in developing areas. (All ages).

*The Paper Kite 20 minutes/color, Engiish, French,
Spanish and others

A little Norwegian toy falls asielep after reading about UNICEF and takes an extra-
ordinary journey. He travels to four parts of the world bringing the magic of UNICEF aid.
Through puppets, this film tells an entertaining and fanciful story of how UNICEF-aided
projects bring hope and well-being to children all over the world. (All ages).

*We Are One 15 minutes/b&w/English, French, Spanish
A rhythmic montage-in motion of children around the world--playing, running, dancing,
crying, laughing, eating--with touching contrasts and funny similarities. A joyful film
with an eloquent message of universal love and hope: modern skills now give mankind,
for the first time, "the choice and the chance" to make this truly one world. (All ages).

Immigrants, Newcomers, and Immigration:

The Greenie 10 minutes/ Source: Phi INCCJ, PittNCCJ.
The story of a little Polish refugee boy, recently arrived in America, who is at first
ridiculed and rejected by the youngsters on his block, but is finally accepted by the
true American spirit.

FILMSTRIPS
(Ail are 35mm)

*About People 63 frames/co lor/si lent/$5.00

Based on Eva Knox Evans' book "All About Us." This cartoon shows the origin of
different peoples and the changes that result from environment. Scientific facts are
related with humor and simplicity.

*The Rabbit Brothers 35 frames/black and white/silent, with
script/$2.50. ADL Filmstrip.

Based on the ADL booklet of the same name, this filmstrip shows how twin rabbits differ
in their reaction to others who are "different."
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*Rumor Clinic 4 frames/black and white/silent/$1.00

An audience participation program which demonstrates vividly how rumors start and

spread. Based on research done by Professor Gordon Aliport of Harvard University as a

method of examining the nature of the problem and of helping people become rumor

conscious. Extremely effective and easy to use. Good for in-service training of teacher

on Race Relations.

*We Are All Brothers 54 frames/black and white/silent, with
script/$3.50. ADL 35mm. Filmstrip

A dramatic pictorialization showing that the peoples of the earth are one family.

SVE Catalog of New and Latest Releases and Best Sellers. Society for Visual Education,

Chicago, Illinois, 1967. 31pp.

A Program of filmstrips about a primary-grade Negro boy, Robert and his family.

Little Songs on Big Subjects

What Makes a Good American?

Brown - Skilled Cow

Columbus said, "Si Si Signor"

01' Commodore Grey

RECORDINGS

Music ADL

Sing A Song of Friendship 1 record 33 1/3 rpm/cleared for radio/$3.50/

Available free to stations

Nineteen songs of friendship written and sung by Irving Caesar. Delightfully presented,

they describe our American way of Lire with the appealing simplicity of a folk song and

the musical charm of a popular hit. MUSIC ADL.

CH 3. International Children's Choir Record-41.00

Children from many countries sing "Let There Be Peace on Earth" and "People to People"

under the direction of Mrs. Easter Beek ly. A one page insert gives the background, words

and melody of "Let There be Peace on Earth," by Sy Miller and Jill Jackson. UNICEF.

PICTURES

AMERICAN TRAVELER'S GUIDE TO NEGRO HISTORY (MAY) Free, available in quantity,

Grade. 4-12. American Oil Co., 901 S. Michigan, Chic-9o, Ill.

THE NEGRO IN AMERICA, May be secured free. Gr. 9-12. Time Magazine, Education Dept.,

1964.

SOURCES

ADL Anti-Defamation League of B'nai B'rith

537 Securities Building

Omaha, Nebraska

UNICEF Public Information Division

UN Children's Fund

United Nations

New York, 10017
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1' ROOKS ON ANERICAAr =MAL MINORITIES

1. AFRO-AMERICAN, NEGRO

2. EUROPEAN

3. INDIAN

4. ORIENTAL

5. PUERTO RICAN SPANISH

6. GENERAL
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C. NTSCRATED BOOKS' AND TEXTS
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INTEGRATED BOOKS AND TEXTS

hidecates high reciininuthdatimil

SOCIAL STUDIES

'All About Us. Eva Knox Evans. Illustrated by Vans Earle. Golden Press, New York, 1965

95 pages. Reading level equivalent Grade 2 and tip.

This excellent book draws upon scientific and anthropological knowledge to explain

some of the differences--and similarities--among people. The chapters include "About

the Way We Act," "About the Way We Look," "About Americans," and "About Our

Fi lends."

Basic Social Studies. Learning for Living in Today's World. Benefic Press, Chicano.

Reading level equivalent 2-3.

Basic Social Studies Program (Diamond EditiGn), Scott, Foresman and Co., Chicago. Reading

level equivalent 5-6.

Big City Series. Follett Publishing Company, Chicago.

Discovering American History. John A. Rickard and Rotor E. Ray. Allyn and Bacon, Inc.,

Boston, 1966. 520 pages. Reading level equivalent 1-3.

Follett New Unified Social Studies Books. Follett Publishing Company, Chicago. Reading

level equivalent 1-3.

Ginn History Series. Ginn and Company, Boston. Reading level equivalent 4-5.

Heath Social Studies Series. D. C., Heath and Company, Boston. Reading level equivalent 1-3.

Heath Social Studies Program. D. C. Heath and Company, Boston. Reading level equivalent 5.

*Holt Urban Social Studies Program. Holt, Rinehart and Winston, Inc., New York.

The first two books in this series are about William, Andy, and Ramon--friends and

neighbors who play and attend school together in a big city. William is Negro, Andy is

white, and Ramon is Puerto Rican. The characters are real people who were photographed

in New York City by Peter Buckley as they engaged in various activities at home and in

the community. Both books convey an easy warmth through the text and an abundance of

wonderful photographs. Reading level equivalent 1-3.

*Let's Find Out Books, Franklin Watts, Inc., New York. Reading level equivalent 1-3.

*Living in Our Times: Social Studies Series. Allyn & Bacon, Inc., Boston. Reading level

equivalent 2-3.

Macmillan Elementary History Series. Macmillan Company, New York. Reading level equivalent

3-4.

Macmillan Social Studies Series. Macmillan Company, New York. Reading level equivalent

1-Jr. High.

Macmillan Social Studies Series. Macmillan Company, New York. Reading level equivalent 4-7.

On The Go: Boys and Girls Exploring the San Francisco Bay Area. Berkeley Unified School

District, Berkeiey, Calif., 1966. 51 pages, Reading level equivalent - 2.

A unique book that tells what second grade children saw and felt on field trips in the

San Francisco Bay Area. Written by the children and their teachers at the Franklin Elementary

School in Berkeley. Wonderful photographs of the children - Black, White end Oriental on

their trips. This book could be used in any school system.

141



Our Country. H. Eibling, F. M. King, and J. Harlow. Laid law Brothers Publishers, River Forest,

Illinois, 1965, 384 pages. Reading level equivalent 5-6.

Our Nation's Builders. Iris Vinton, Charles E. Merrill Books, Inc., Columbus, Ohio. 1966, 389
pages. Reading level equivalent 4-7.

The Way We Live. Noble and Noble, Publishers, Inc., New York, 1964, 88 pages. Reading
level equivalent 1-3.

The World Children Live In. Silver Burdett Company, Morristown, N. J. Reading level
equivalent 1-5.

*Tiegs-Adams Series_ Ginn and Company, Boston. Reading level equivalent grade 1.

Under Freedow's Banner. Dorothy M. Fraser and Elen F. Yaeger. American Book Company,
New York 1964, 378 pages. Reading level equivalent 4-5.

Your Community and Mine. C. W. Hunnicutt and Jean D. Grambs. L. W. Singer Company,
Inc., Syracuse, N. Y., 1966. 218 pages. Middle Elementary.

A study of life in the United States: in a small town; in Washington, D.C.; with a
Japanese-American family in San Francisco and its suburbs; with a white boy and
his Mexican-American friends in Corpus Christi, Texas; with a Negro family in
Detroit; and on a farm in Kansas. The text includes a discussion of differences--and
similarities--among people and communities. A Teacher's Manual is avai table. Well-
integrated illustrations throughout the book.

SCIENCE-INTEGRATED TEXTS AND BOOKS

Concepts in Science Program. Harcourt, Brace and World, New York. Reading !evel equivalent
1-6.

Experiences in Science. Webster Division, McGraw-Hill Book Co., New York. Reading level
equivalent Grade 1.

Heath Science Series (Third Edition), D. C. Heath & Co., Bostcn. Reading level equivalent,
Pre-Primer-Grade 6.

*Let's-Read-and-Find-Out Books. Thomas Y. Crowell Company, New York.

`Look At Your Eyes. Paul Showers, 1962; 40 pages. Reading level equivalent Pre-Primer -1.

Lovely story of a Negro boy who tells us in prose and occasional rhyme how his eyes
work--eyelashes, eyelids, and tears--and all the things he sees. Attractive illustrations
of the little boy and his mother with several integrated drawings of children and adults.

Your Skin and Mine. Paul Showers, 1965. Unpaged. Reading level equivalent, Pre-primer -1.
Delightful story about our skin, including a simple, lucid account of the substance
called melanin which gives color to the skin, and how it works. The text is illustrated
with many lively drawings of white, Negro, and Oriental children.

*Straight Hair, Curly Nair. Augusta Goldin, 1966; 40 pages. Reading I.vel equivalent,
Pre-primer - Grade 3.

The amusing pictures and simple text answer many questions children ask about their
hair--how it grows, why it is straight or curly, how many hairs on a head, and how hair
protects us. Two illustrations show Negro children.
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*Red klan, White Man, African Chief. Marguerite Rush Lerner. Illustrated by George Overlie.
Lerner Publications Company, Minneapolis, 1960. Unpaged. Primary - Grade 2.

This book, a Brotherhood Award winner, explains skin color to the young child.

Science for Tomorrow's World. Macmillan Company, New York. Reading ievei equivalent 1-6.

Science For You Series. Ginn and Company, Boston. Reading level equivalent 1-6.

Science Series. Silver Burdett Company, Morristown, N. J. Reading level equivalent grades
primary - 6.

Thinking Ahead in Science. American Book Company, New York. Reading level equivalert
Grades 1-6.

Today's Basic Science. Harper & Row, Publishers, New York. Reading level equivalent Grades
1-6.

NUMBERS

Ari thmetic With Sets. Frank W. Banghart, Noble and Noble Publishers, Inc., New York, 1963;

501 pages. Reading level equivalent grade 4.

Counting Carnival. Feenie Ziner: Illustrated by Paul Galdone. Coward-McCann, Inc., New York

1962. Unpaged. Reading level equivalent Grades Pre-primer primary.

Pre-Number Picture Cards. Harper and Row Publishers, New York.

LANGUAGE ARTS

Petter Compositions for Everyone. Sister G. Calabrese. Noble and Noble, Publishers, Inc., New

York, 1964. Reading level equivalent Early Elementary.

Elementary English Series. Ginri and Company, Boston. Reading Iciel equivalent Grades Pre-

Primary 6.

English Compositions. Macmillan Company, New York. Reading level ..quivalent Grades 3-6.

English is Our Language Series. D. C. Heath and Company, Boston. Reading level equivalent

Grades 1-6.

Language for Daily Use (Harbrace Edition). Harcourt, Brace & World. Inc., New York. Reading
level equivalent Pre-Primer Grade 6.

Macmillan English Series (Third Revised Edition). Macmillan Company, New York.

*Negro Heritage Reader for Yodng People. Educational Heritage, Inc., Younkers, New York, 1965,

320 pages. Reading level equivalent Grade 6 and up.

A selection of readings from Negro history, folklore, and literature intended as a book a child

can grow with, from elementary to secondary grades. Selections include: songs and stories,

the comic strip "Tommy Traveler in the World of Negro History;" selections by Alexander Dumas,

Alexander Pushkin, and many Negro American authors; a special section on Shakespaare's

Othello; biographical notes; and a recommended reading list. Lovely illustrations.

Robetts English Series: A Linguistics Program. Harcourt, Brace & World, Inc., New York. Reading
level equivalent Grades 3-6.
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ft."JSIC - INTEGRATED TEXTS AND RECORDS

The Magic of Music. Ginn and Company, Boston. Reading level equivalent Grade 1-1

Music for Young Americans (Second Edition). American Book Company, New York. Reading level

equivalent Grades 1-6

Bowman Records, Inc.

622 Rodier Drive

Glendale, California 91201.

Music and social studies series. Each album can be accompanied by a sound-filmstrip set

and book (optional).

Fireside Folk Song Book for Children (Songs annotated for teacher presentation):

Teaching Children Values (Through Unfinished Stories) by Dorothy B. Carr, Ed.D., Supervisor,

Special Education Branch, Los Angeles City Schools and Ernest P. Vtlillenburg, Ed.D., Director,

Special Education Branch, Los Angeles City Schools.

LP. #702 (for upper elementary grades) Educational Activities, inc., Freeport, Long Island,

New York, 1966.
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APPENDICES

44. N442TRIALAV FOR DUPLICATION

B. ifilrablig 119R OVERHEAD PROJECTOR

C. LEM'PLANS

B. ROLE-PLANO

E. CURRENT SOCML PROBLEMS'

1' VOCABULARY



NATERIALig it 2R DUPLICATION.

1. WE INFIEI-!!, Pi-NSICAL TRAITS (kitten family)

2. CHECKLIS1 OF INHERITED TRAITS

3. APPEARANCE AS A LINK TO PARENTAGE

4. CONTROLLING OUR ENVIRONMENT

5, NON-VERBAL COMMUNICATION (MORSE CODE, INDIAN PICTURE LANGUAGE)

6. SOME FOREIGN ORDS

THE ORR7IN OF FAMILIAR FOODS

2. TOMMY - STC;t! ABOUT MANNERS AND MANNERISMS

9. pHysicAi 1-EATUR&I

10. VARIETY IN PHYSICAL FEATURES

11. FINr_iEi?RINT; (A PHYSICAL MEANS OF IDENTIFICATION)

12. MAvING INIMEDIATE RESPONSES

13. CHOOSING MENDS

14. PEOPLE DEPEND UPON PEOPLE
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Sample: Whom Do I Look Like

Trait

(r)
..=
On

iv
.r._.

Trs'

u_

CU

E "71 °c2
2

(9

CD

12, 8
71a 2
Es

L9

s

a)
-50 Descri ition

Height tall medium short

Body Build heavy medium big light small

Eye Shape round almond small oval large slanted

Eve Color black hazel green brown blue yellow

Nose Shape long

flat

short broad narrow

big small prominent

flat pug small

Ear Shape

Hair Texture thick thin curly straight kinky fine

Hair Color black grey brown blonde red

Skin Color black tan olive yellow pink white

Other
Characteristics

(Example: ma /es

birthmarks

cleft in chin

dimples) I

The student can write a brief paragraph to accompany

the checklist, describing the physical features covered

above.

Example:

My name is Bill Adams. I am tall and thin. My hair is dark like my father's
but curly like my mother's. My eyes are green and people say they look just

like my mother's eyes. My skin is dark. I look most like my father.
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Our looks are a link /1:, our parents.

Reasons for keir3 proud of the way
we look:

t Our iooks are especial. No one else

in Hie world looks exactly as we do.

2. Our /004S are proof -/Aa we iDeloty
--11) a certain family and a certain-
enoi-k-er an d --f44er.

3. Our looks Aelp us fell peopk apari:

Use looks (pAysica( appearance ) 10 match
{fie child io fhe pareni..
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Decode these messages:
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Wri fe Inck lin 5e n-f-e nce s

to Man sees ;it r e.

2, Woman hears 1'011 r) ,

3, No rnea+ man mu 54- leave.



Source:

Fore*(3191 Worcis -f-o Know

rrench

I. hello a 116 (o I(o)

2, 9008 br ciu re voir (all ruh

v war)

3. one, +WO fkree .. Lorl detne

trail (wii,), dti h , frwa In )

German

I. hello hallo (ha L014)

.Z, Thcink you Gionke (DA NK,e)
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TONY

A STORY ABOUT MANNERS AND MANNERISMS

Student-Teacher Activities:

1. A Story: Tommy was a healthy, happy American baby. He had blonde hair and blue
eyes. One day Tommy and his family had to take an ocean voyage to Japan where

his father was being reassigned while in the Navy. On the way over, the boat ran
into a terrible storm at sea and the boat was thrown into and crashed upon some
tugged, jagged rocks. Although the crew worked fast, they were unable to get all
the people into the safety of the lifeboats before the ship sank. Tommy's parents
managed to get their little son into lifeboat but they were unable to escape in time,
so only the baby survived.

In the lifeboat with Tommy was a young Japanese couple returning to Japan. They

decided to take the baby to Japan and raise him as their own son. Tommy went to
school in Japan and his friends were the Japanese boys and girls who lived in the
same town.

When Tommy grew up, he received a letter from a distant uncle in the United States
who finally had managed to locate him. The uncle was anxious to meet Tommy, so
he sent him some money and an airplane ticket to the United States. Both Tommy and
his family were very glad to hear from this uncle and they decided that Tommy should

make the trip.

Tommy's uncle was waiting at the airport when the plane arri'ed. He knew who
Tommy was immediately. His blonde hair and blue eyes really made him stand out

from the dark-haired, dark-eyed Japanese passengers on the plane. But then,

Tommy's uncle was in for a real surprise.

Tommy only spoke Japanese. He was dressed like a Japanese boy. When he met his

uncle, he bowed his head, as the Japanese do, instead of shaking hands. The way he

walked, talked, and acted made him more Japanese than American. Tommy's uncle
could not understand how this boy could be his American nephew. What would you

tell him, using what you have learned about people?

2. Experience Chart: Make a list of some American mannerisms and then use members

of the class to dramatize them in appropriate situations.

Examples: shaking hands when meeting
holding the door open for someone
terms like "excuse me," and "thank you"
taking hats off inside buildings or to show
respect (flag, manner, etc.)

3. Examples; Use examples of proper manners as a class project. What starts out to

be a novelty becomes second nature with continued usage. This cannot be done

without the teacher setting an example by showing respect for her students.

4. Fun Activity: Study some unique customs and mannerisms of other cultures.

Although they might seem funny and strange, they are as much a part of a "life

style" as our customs are to us.

173



Are These -Me Same in all people ?
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Pupil-Teacher Activities:

1. Have the pupils work together and play an immediate response word association

game.

Example: Instruct the pupils to say the first thing that comes into their minds
when you give them a cue word. Write down some individual responses.

52mpa_cuLllade
food girl black

boat father brother

mother school God

man teacher law

summer dumb hate

tree fat Catholic

baby reading Chinese

dirt book Jew

house tiger Arab

*words and concepts become more abstract

2. Discuss the activity with the children. Can they see, from their responses, some
of their own prejudices (good or bad feelings) about things and people.

3. Can the students discuss reasons why they felt the way they did about certain

things and people.
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ACTIVITY SHEET

Are these good reasons for choosing friends? Answer yes or no.

Can you explain your reasons for answering as you did?

1. Becky and Mary grew up together and knew each other since they were babies.

Yes No

2. John tried to get friendly with Bob because Bob was the Captain of the football team.

Yes No

3. Ellen, Joan, and Sue all belonged to the Young Homemakers Club and they seemed

to enjoy doing the same things.

Yes No

4. Alice was friendly with Peggy because she wanted to get to know Peggy's older

brother.

Yes No

5. Tom chose Ai Jones to work on the prom decorating committee because he knew Al

would do a good job.

Yes No

6. Mrs. Adams became friendly with Mrs. Parsons so she would be invited to the

Country Club where Mrs. Parsons was a member.

Yes No

7. Chuck thought Bill was an all-around "good guy" and wanted to be his friend.

Yes No

8. Cho and Juhn became friendly because people of the same race should stick together.

Yes No

9. Susan tried to get friendly with Barbara because Barbara was the prettiest girl in the

freshman class.

Yes No

10. Marc became friendly with Ted Adams, the new Black boy, so he could prove he was

not prejudiced toward Black people.

Yes No

11. Mike and Paul had always been good friends because they felt at ease and comfortable

with one another.
Yes No

12. Martha and Jane's families had been good friends for many years and it was assumed

that the girls would become good friends.

Yes No

13. Grace had to be best friends with Marie or else Marie threatened to tell a terrible

secret she knew about Grace.

Yes No

14. Scott and Tommy were friendly because they seemed to think and feel alike about

many topics.

Yes No

15. Judy became friendly with lots of boys and girls toward the end of her 9th grade year.

She wanted to be invited to a lot of graduation parties.

Yes Nn
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B. NATERMLS FOR OfTRNEAD PROJFCI'OR

1. HOW A BABY GROWS AND DEVELOPS

2. THE RACES OF MAN

3. RACIAL MIXTURES

4. CONTRIBUTIONS OF IMMIGRANTS AND AFRO-AMERICANS

5. UNDERSTANDING OUR BODIES (HOW THEY LOOK AND WORK)
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Examples of Racially Mixed People

CflticASOID
FATHER

NEGROID
MOTHER

/
MULATTO

NE&frOtO
FATHER

MoNGotolD
morHER

A child WA pnixt4
Racial Paren-Page
usuaill intierit..s Some
phtfift -features
-e.roni host-CI parerrfs.

\i/

Examples:
Park 4o venj (1/64-
skin
Kinkti -4osiraii6+ /lair-
Broad-to narrow nose-
Thin 40 thick lip$ -

There are no genera( characteristics of
ratially ntixeel people. Of+irnes ;+ is
imposAble +0 Nell what- race people belong
iv just by excusiininj +heir physical 'features.
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Examp! es:

Person

Jane Adams

John Jacob Astor

John James Audubon

Alexander Graham Bell

Andrew Carnegie

Charles Curtis

Albert Einstein

Enrico Fermi

Emma Lazarus

William Worrall Mayo

Joseph Pulitzer

Knute Rockne

Will Rogers

Werner Von Braun

James Baldwin

Countee Cullen

Julian Bond

Eldridge Cleaver

Malcolm X

Contribution

Social Worker
Nobel Peace Prize

1931

Banking, Real Estate,
Insurance

Painter of American
Birds

Patented Telephone
Taught Deaf

Formed U.S. Steel Corp.
Philanthropist

Vice- President under
Herbert Hoover

Theoretical
Mathemati ci an

Discovered Nuclear
Fission

Write poem for base
of Statue of Liberty

Establ i shed Mayo CI ini c

Newspaperman became
Philanthropist

Notre Dame Football
Coach

Humorist

Director of Space
Program

Writers

Ralph Ellison

Race, Religion or
Country of National Origin

Political Leaders--Social Leaders and Statesmen

Edward Brooke

Martin Luther King

Adam Clayton Powell

Educators

Mary McCloud Bethune

199

Teacher

German Immigrant

Santa Domingo

Scotland

Scotland

Kau Indian

German-Jew

Italy

Jewish

England

Hungary

Norway

American India

German

Le Roi Jones

Langston Hughes

Ralph Bunche

Thurgood Marshall

Jean DuSable

W. E. DuBois



George Washington Carver

General B. 0. Davis

Lew Al cindor - Basketbal l

Roy Campanella - Baseball
Will ie Mays - Baseball
Jackie Robinson - Baseball
0. J. Simpson - Football

Marian Anderson
Harry Belafontb
Bi II Cosby

Dionne Warwick
El la Fitzgerald
Mahal i a Jackson

Leslie Uggams

Surgeons and Scientists

Dan Wi II i ams

Mi I itary

Athletes

Entertainers

Louis Armstrong
Diahanne Carroll
Sidney Poitier
Sammy Davis, Jr.
Dick Gregory
Leadbelly
Flip Wilson

201

Frank K. Lawless

Lawrence Joel

Mohammed All - Boxing
Joe Louis - Boxing
Jessee Owen - Track
Sugar Ray Robinson - Boxing

Pearl Bailey
Nat King Cole
The Supremes

Duke El I ington

Lena Home
Otis Redding
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5. LEARNING ABOUT PREJUDICE
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LEARNING ABOUT HEREDITY AND ENVIRONMENT

Objectives:

1. To be able to distinguish between factors of heredity and environment.

2. To point out popular misconceptions in people's attitudes.

3. To encourage pupils to think problems or statements through before reaching
general conclusions.

Materials:

Page of statements to be discussed with class.

Procedures:

1. Give a few examples on the blackboard of the types of statements to be found on
the worksheet to the class.

2. Read a statement to the class and then open it up for discussion by saying:
Example: "What do you think about that?"

"Do you agree or disagree with what it says here?"

3. Hand out mimeographed sheets.

4. Go over each statement orally with class and have them discuss their opinions.

5. Emphasize the fact that there is no clear right or wrong to any of the statements.

Evaluation:

1. Can the students determine which factors are results of heredity and those that
are largely dependent upon environment?

2. Are the students aware of how people sometimes get misconceptions or mistaken
ideas about things?

3. Do the students show some evidence of thinking statements through before reaching
decisions?
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WORKSHEET

Learning About Heredity and Environment

1. Mr. and Mrs Allen both have brown hair and brown eyes. Their parents on both sides
had this coloring also. If Mr. and Mrs. Allen had children, their children would pro-
bably have this coloring also.

2. Some Mexicans used to try to get into the United States illegally by swimming across
the Rio Grande River into Texas. These Mexicans were called wet-backs. All Mexicans
living in the United States are wet-backs.

3. John's grandfather was a star quarterback on a professional football team. His fa-
ther was the star of his high school football team. John is bound to be a good foot-
ball player.

4. Mrs. James was the junior high school history teacher. She taught Tom Adams two
years ago and he was a troublemaker. Last year she taught Jane Adams, Tom's
sister, and she was also a troublemaker. Next year she will have Bob Adams and she
is sure he too will be a troublemaker. Is Mrs. James right?

5. Mr. and Mrs. Chen are Chinese. Their daughter will haw- straight black hair and eyes
that look as though they are slanted.

6. The people who come from Northern New England have the reputation of being thrifty,
a bit unfriendly and stuffy. Alice comes from Maine, so she must be thrifty and un-
friendly.

7. Mr. Carter was good in arithmetic and poor in reading when he was going to school.
Mrs. Carter was poor in arithmetic and good in reading. Mark Carter is very much like

his father. In school he will do well in arithmetic and poorly in reading.

8. Mr. and Mrs. Carson have three children. They have three boys named Mark, Allen, and
David. Nov Mrs. Carson is expecting her fourth child and she is sure this child will
be a boy also. Is Mrs. Carson right?

9. Betty comes from a family of musicians. Her mother plays the piano and the harp; her
father plays the trumpet and clarinet; her little brother plays the drums. Betty is sure
to be a good musician.

10. Mrs. Hanson had polio as a child. She has to walk on crutches now because one of her
legs is much shorter than the other. Mrs. Hanson is afraid to have children of her own
because she is sure they will be born with one short leg.

11. silly Jones is Black. He lives in a three room apartment with his mother, father, eight

brothers and sisters. The windows are broken and the furniture is old and run down.
There are always lots of toys and clutter on the floor. All Blacks are dirty and

sloppy.
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EXPLORING LIKES AND DISLIKES

Objective;

To encourage the children to examine their own likes and dislikes, and their reasons
for the same.

Materials:

A collection of pictures that might elicit an emotional positive or negative response
from pupilt. These pictures can be gathered from magazines, newspapers, calendars
and travel posters.

Examples: a south sea island
a starving child
a street fight
a mother cuddling her child
a wounded soldier

children on a playground

a flood or tornado scene
a wedding
a slum tenement

baby animals
animals devouring prey
a football game

Procedures:

1. Ask pupils to discuss some special things.that they like or dislike.

2. Show pictures or posters to the class and have them tell about how the picture makes
them feel.

3. Encourage lots of class discussion, especially about differences of opinion.

4. As a class project, have the students work on an experience chart stating their likes
and dislikes. If they prefer, the students can make and illustrate individual charts
with the teacher's help.
Example: Magazine pictures can be used for cutting and pasting
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5. Encourage pupils to discuss individual differences in their feelings.

6. Use pupil-illustrated charts for wall and bulletin board display.

Evaluation:

1. Can the pupils recognize their likes and dislikes and know the reasons for their
feelings?

2. Do they respect other peoples' feelings and individual differences of opinion?

3. Follow-up: Have pupils cut out and bring in pictures that they can show their class-
mates for a like and dislike response.
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ASSESSING PUPIL ATTITUDES

Objectives:

1. To determine if students can recognize their personal feelings towards other people as
determined by the inventory sheet.

2. To give students the opportunity to explain their feelings and reasons for feeling as
they do by using the worksheet as a device for eliciting responses.

Materials:

Attitude Inventory Sheets

Procedures:

1. For motivation, read children a short story or give a verbal example of a social
situation.

2. Ask students to make some value judgments concerning specific questions or
situations.

3. Hand out Attitude Inventory Sheets and do them jointly with class.

4. Go over completed questionnaires with students and have them discuss and defend
their viewpoints.

5. Follow up activity might be a class debate on a certain issue, dramatization, or
creative writing activity.

6. Have pupils make up hypothetical situations to which the class will respond.

Evaluation:

1. Are the pupils able to answer questions with regard to honesty rather than social
adaptability?

2. Can the pupils recognize their own feelings and prejudices?

3. Can the pupils use logic to defend or gain some insight into their feelings?
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Attitude inventory Sheet

Part I Answer these questions yes or no.

1. If people tried, they could probably get along with each other.

Yes No

2. Skin color makes some people better than others.

Yes No

3. People who have different skin colors have different blood.

Yes No

4. All people need food and air in order to stay alive.

Yes No

5. People who cannot speak English must be dumb.

Yes No

6. Black people have a smaller brain than white people.

Yes No

7. People look the way they do because God is punishing or rewarding them.

Yes No

8. The best way to handle people who cannot get along is to separate them.

Yes No

9. The Chinese and Japanese people have skin that looks yellow because they are sick.

Yes No

10. It would be interesting to find out about other peoples' religions and beliefs.

Yes No

11. Never buy things at a store owned by a Jewish person or you will be cheated.

Yes No

12. The Indians are the only true Americans. All the rest of us were foreigners at one
time.

Yes No

13. We should not let people from other countries into the United States because they
might take our jobs away.

Yes No

14. People who wear ragged clothes or look dirty come from bad families.

Yes No

15. Most Chinese, Japanese, Jewish, and Black people live in large cities.

Yes

16. All white people hate and fear black people.

Yes

No

No

17. People have a right to be mad when their race or religion keeps them from getting a
good home or job.

Yes No
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18. All people have the right to receive a good education.

Yes No

19. The Chinese are all Communists who want to take over the world.

Yes No

20. It is all right to hire Mexican or Puerto Rican workers for less money than you would
pay a white person.

Yes No

21. We should make friends and like all people.

Yes No

22. If a black man and a white man apply for a job, the job should be given to the one who
would do the best work.

Yes No

23. It is all right to make fun of someone who speaks, dresses, or acts differently than
we do.

Yes No

24. It is none of our business to think or care about the way other people live.

Yes No

25. We should try to understand why people look, think and act the way they do.

Yes No

Part II Circle the A if you agree with the statement.
Circle the D if you disagree with the statement.

1. .A black man and a white man were a boxing match.

The black man will win because Blacks are stronger than whites. A D

If the white man wins, the referee was prejudiced against Blacks. A D

The best fighter should win the match. A D

2. A Jewish family moved into an all-Christian neighborhood.

The Jews had a ridht to move into the neighborhood. A D

The peor.:e already living in the neighborhood have a right to keep the Jews out

A D

.A city should be planned so each race could live in their own specified neighbor-
hood. A D

3. A Mexican boy went to a school dance with some friends from his class.

School dances should be for everyone who goes to school. !A D

The Mexican boy should be allowed to dance with white girls. A D

Only boys and girls of the same race should go to parties or dances together.

A D

4. An Italian and Polish gang of boys were always fighting with one another.

Foreigners cause more trouble than native-born Americans. .A

All Italians have hot tempers and are always getting into trouble. !A D

Most Italians and Polish people get along fine. A D
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5. A Chinese girl was chosen to be treasurer of her junior high school class.

A Chinese girl would make as good of a class treasurer as a white girl. A D

The Chinese girl was chosen because her classmates felt sorry for her since she
was different. A D

The Chinese are dishonest and this girl should not be trusted with class hioney.

A D

6. A Puerto Rican man and his wife went into a restaurant.

The owner should seat the Puerto Ricans in the rear so they will not be seen by
other customers. A D

A public restaurant should serve JII customers, turn by turn, regardless of race,
religion, or color. A D

People are looking for trouble when they go to places where they are not wanted.

A D

7. A crippled girl went to a public school for the first time.

People who are handicapped should not go to a regular school. A D

It would be fair if the teacher seated the crippled girl right next to you. A D

People become crippled because they have dirty thoughts and are being punished

by God. A D

8. Indians always seem to be the villians in Western movies.

It is wrong to always show Indians as being the bad guys. A D

Indians are more ruthless and wild than other people. A D

The Indians of the early West probably had good reasons for hating white men.

A D

9. Jim Smith, a Black boy, lives in a run-down apartment where his family of seven share

two small rooms.

Black families like to crowd lots of people into small apartments. A D

It is probably not the fault of the Black family that they live this way. A D

Black people should not be allowed to move into nice neighborhoods because they

do not know how to take care of nice things. A D

10. A child from an Arkansas mountain family moved into Iowa. The girl was 14 and was

put into the fifth grade.
Some mountain children do not get a chance to go to good schools and receive a

good education. A D

Hillbilly children are always dumber than other boys and girls their age. A D

It is good to put the girl in a lower grade so she can do the work. A D

11. Mary Ellen invited her best friend, Linda Gross, to her private club which does not

allow Jews.

Mary Ellen did the right thing because no one would know Linda was Jewish.

A D

Private clubs have a right to keep certain people from becoming members. A D

Linda should accept Mary Ellen's invitation even though she knows Jews are not

allowed. A D
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12. Tom, who was the captain of the baseball team, did not want John on the team even
though he was a good ball player. John's father ,s the foreman of a local factory and
had laid-off Tom's father the week before.

John was to blame for what happened between the two fathers. A D

If this happened to your father, you might feel like Tom does. A D

You should pick the best players when 'iou choose members of a baseball team.
A D

13. Mrs. Adams, a fourth grade teacher, seated her pupils in pairs. She put the two Black
girls next to each other and the Chinese boy and girl next to each other.

.Seating thc3e students next to each other would make them feel more comfortable.
A D

Children of different races should be kept separated in a public school classroom.
A D

Mrs. Adams called attention to the racial differences by her actions. A D

14. Mr. Barker is black and his vdife is white. Their son, Danny, had light brown skin and
Negroid features.

Danny was a mulatto, which means part black and part white. A D

Danny is sure to be better and smarter than any dark-skinned Negro. A D

Because Danny has a mixed racial background, he should not be accepted by
either the whites or blacks. A D

15. At a girls' school Beth was put into a room with Marissa, a Filipino girl. The girls will
be roommates all year long.

Beth should be angry about having to room with a Filipino. A D

The two girls might become good friends if they get to know each other. A D

People should choose their friends only from members of their own race. A D
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MAKING VALUE JUDGMENTS

Objectives:

1. To encourage critical thinking.

2. To attempt to have children distinguish between valid and invalid criteria for making
value judgments.

Materials:

1. Motivating story as introductory device.

2. Worksheet of fair and unfair similar situations placed side by side.

Procedures:

1. Read a story. As an example: Tell about a boys club that will not allow girls to join
or visit; or i.ibout a girl who did not want her younger sister tagging along at playtime.

2. Talk about the fairness and/or unfairness of these situations.

3. Hand out worksheets to each member of the class.

4. Examples can be read, demonstrated and then discussed.

5. Have a pupil discussion of topics via dramatizations, debates, puppet shows, or tape
recording incidents.

6. Summarize: Criteria for actions as being fail and/or unfair.

Evaluation:

1. Do the pupils show good judgment and thinking in their pro-con attitudes concerning
these specific situations?

2. Can they distinguish between valid and invalid criteria for making value judgments?
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WORKSHEET

Fair--Unfair

1. a. The boys will not allow the girls into their clubhouse.

b. The country club in Rosemont will not allow Jews to become members.

2. a. Mr. Wilson, who is Black, got a ticket for going 60 mph in a 50 mph speed zone.

b. Judge Adams was going 60 mph in a 50 mph zone but since he was the town
judge he did not get a ticket.

,/'3 . a. Allen was not allowed to go swimming in the municipal pool because he failed
to pay the fee to get an =admission pass.

b. Raoul was not allowed into the municipal swimming pool because he was Mexican.

4. a. Mrs. Thompson knew Cho was a good student when he wrote a perfect test paper.

b. Mrs. Thompson assumed that Cho would be a good student because all Chine Se
people are smart.

5. a. Ann did not want to befriendly with Mice because Alice was from Puerto Rico.

b. Ann did not want to be friendly to Alice because she did not like Alice's person-
aiity.

6. a. Mr. Brooks, the landlord, was unable to rent an apartment to the Spanish family
because he had none available.

b. The Spanish family could not"find an apartment because people did not like to
rent to Spaniards.

7. a.. After careful examination of all the evidence, the court found the Black man
guilty of robbery charges.

b. The court said the man was guilty orthe robbery charge because he was Black.

8. a. Jane was offered the job of secretary because she was Cuban and the firm
needed the status of being an Equal Opportunity Employer company (tokenism).

b. Jane was offered the job of secretary because she was the most qualified girl
who applied.

1. a. Since Torn.Was a poor speller he was always one of the last picked for the
spelling bee.

.

b. Because Tom was such a poor student in school, the boys were ashamed to have
him play on their team.

10. a. Beverly was physically handicapped, so the girls did not ask her to play jump
rope while they played.

b. Beverly was physically handicapped so the girls let her turn the jump rope while
they played.
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LEARNING ABOUT PREJUDICE

Objective:

To have pupils interpret specific situations in order to find out how_ people learn
prejudice.

Materials:

1. Situation worksheets to be read to and discussed with class.

2. Any props that might be needed for role-playing.

Procedures:

1. Present situation to class that demonstrates some type of personal prejudice.

2. Have the pupils interpret how and why the person involved learned this particular
prejudice.

Example: from friends or parents
from their own experiences
because they were unhappy or afraid
by treating things or people as groups
from believing rumors or gossip

3. Talk about these feelings or prejudices as being fair-unfair.

4. Have the pupils talk about things that happened to them, in their own lives, to make
them feel a certain way about people or things.

Evaluation:

1. How effectively can the students interpret the learning of prejudice from each given
situation.

2. Can they relate what they have been discussing to events occuring in their own
I ives?



WORKSHEET

Learning About Prejudice

1. Mark loved pizza but everytime he ate it he got a terrible stomach ache, time after

time. Soon Mark learned not to eat pizza, for he knew it would make him sick.

(Experience)

2. Mr. Parsons was driving down the freeway. He almost forgot to turn off when he came

to his exit and quickly pulled over to the right lane, without giving the proper signal,

so he could get on the exit ramp. A policeman saw what had happened. He stopped
Mr. Parson's car and gave him a ticket for failing to make the proper signal. Mr.

Parson distrusts policemen now because he thinks they are all out to get him.

(Treating people as groups)

3. Jane was the middle child in a family of three girls. She was not as smart or pretty

as her older sister. Feeling that her parents did not like her, she resented the fact
that they paid so much attention to her baby sister. She felt sad and lonely much of

the time; even in school she did not have many friends and felt no one really liked
her. Each day during the play period, Jane would hang around the younger children.

She would tease them and call them babies. Often she would take their toys and

interrupt their games. It seemed like she just hated all little children. (She was

fearful and unhappy herself)

4. Mr. Johnson worked in the steel factory. He heard that the government was forcing

the management to hire a lot of Black workers and they were going to layoff many of

the old-timers. He began having some bad feelings about Blacks because they were

going to force him out of his job. (Believing rumors)

5. Tony had just moved into a new neighborhood. In his old neighborhood he had gotten

along with everyone. Here in his new neighborhood, he soon learned that the Italians

and Jews had formed street gangs and were always having fights and gang wars.

Tony did not know anyone in this neighborhood and he wanted to make friends and be

"one of the boys." Since he was Italian, Tony soon joined one of the street gangs

and began fighting with the Jewish boys. (Learning from friends)

6. Maria was a Mexican girl. Her family moved to California because her father received

a good job managing a large farm in California. When Maria's family arrived on the

farm, she and her brother Ramon waited inside the car while her.mother and father

went inside the house to talk to the owner and his wife about the job. As Maria

waited, the owner's daughter walked by the car, looked in at Maria and Ramon, said

"Little Wetbacks" and then walked on. Maria's feelings were hurt. Now she knew

that all Americans hated Mexicans. (Treating people as groups)

7. David was bitten by a dog when he was a small boy. He used to walk down the street

and play with, or pet, every dog that he passed. Now David is a little fearful of

strange dogs. He does not stop to pet or play with dogs unless he is familiar with

them. (Learning by experience)



8. Elizabeth wanted the lead in the school play very badly. She went to a large meeting

where Mrs. Evans, the dramatic teacher, had about five girls read for the same part.
Elizabeth thought she did a good job for her try-out. As she listened to the other

girls, she could tell that everyone was doing a good job. Karen Adams was the one

finally chosen to play the lead and Elizabeth was very disappointed. She told every-

one that Mrs. Evans chose Karen because she came from a poor family and Mrs. Evans

felt sorry for her. She said tnat the auditions were unfair and it was Mrs. Evans'

fault that she did not get the part. (Finding a scapegoat for our own faults)

9. Mrs. Anderson was having a meeting of her ladies club at her home. As a guest

speaker she invited Mrs. Valdez, a Puerto Rican woman who recently moved into the

neighborhood, to speak about life and customs in Puerto Rica. Mrs. Valdez gave an

excellent talk and everyone enjoyed the meeting very much. After everyone went

home, Mrs. Anderson counted her silverware and gave the house a quick check to make

sure that nothing was missing. She had heard that Puerto Rican people take things

that do not belong to them. (Prejudice from rumor)

10. Margaret was a fifteen year old freshman in high school. She was a pretty girl who

had a lot of girlfriends; but Margaret would never go to school dances or parties. She

said she could not stand boys and did not want to go to places where she would have

to be friendly with them. Margaret did not have a father. He had left Margaret's

mother and three'small children when she was still a baby. Margaret's mother had

always been very careful about telling her daughter how bad men were and how they

could not be trusted. Margaret believed her mother and would have nothing to do

with boys. (Learning about prejudice horn parents)
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ROLE-PLAYING SITUATIONS

1. A black family is looking for an apartment. They see a sign that has VACANCY-
APARTMENT FOR RENT. The father knocks on the landlord's door. What might

happen?

2. Ellen is a physical!') nandicapped child. She has just moved with her family into a
new neighborhood. This is her first day at school.

3. Three boys are taking a bus trip in Southern California. The boys are Mike, Bob, and
Antonio. Antonio is a boy from Italy who is spending his summer in the United
States. He has dark hair and dark skin. When they stopped to eat at a restaurant,
the manager walked over to their table, looked at Antonio and said, "Sorry, we don't

serve Mexicans here."

4. Mrs. James and Mrs. Stein are talking on the telephone. Mrs. Stein called Mrs. James
because of an incident that happened when their children were playing together.
Mrs. Stein brought out a plate of cookies for the children. Mrs. James' son, Tommy,
said he could not have one. His mother told him not to eat any food at the Stein's
house because Jews were dirty people and their food would make him sick.

5. Cathy comes home and tells her mother she has been invited to a party. The party
is over on the north side of town and is being given by Ted Johnson. Ted is a Black
boy who is one of Cathy's classmates.

6. Beverly and Ann were best friends. One weekend Beverly's family went away and so
she stayed with Ann and her family. On Sunday morning Ann's family was getting
ready to go to church. Beverly told Ann that she could not go to church with them
because it would make her mother very mad if she found out about it.

7. Mr. Lopez, a Mexican-American, was in court on a charge of robbery. He was accused
of, and pleaded guilty to, stealing some food from a local super market. The judge
found out that Mr. Lopez had been in the country for six months and the only job he
could find was picking fruit on a farm. Mr. Lopez was making 50C an hour and he had

a family of six.

B. Betty and Carol were very good friends in school. One day Carol asked her mother if
she could bring Betty home for lunch. Carol's mother said it wasn't a good idea and

said she wished Carol would find someone else to be friendly with. She said every-
one knew that Betty came from a "trashy" home and the whole family was no good.

She did not like the idea of Carol being friendly with this girl.

9. Mr. Swiftarrow was an American Indian. He and his family had recently left the
Indian reservation in Arizona because he was offered a good factory job in Phoenix.
Mr. Swiftarrow went to see about schools for his children. He learned that Indian

children were usually put into the worst classrooms in the oldest schools. People
thought Indian children were dumb because the boys and girls coming from the reser-
vation did not do as well on the tests as the white boys and girls.
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10. Mrs. Tamari was a Japanese woman who came over from Japan to teach in a college.
She rented a little house in a small mid-western town. The people seemed frieldly
enough, although some people stared at her because they had never seen a Japanese
woman before. As she passed the butcher shop, she saw some nice fresh chickens in
the window, When she went inside the butcher told her that those chickens had al-
ready been promised to someone and he did not have any more left. She left the shop,
but later she saw him put more chickens in the window. Later in the week, Mrs.
Tamari learned that the butcher's son was killed in a Japanese air raid during World
War II.



E. CORM? SOCIAL PROBLEMS

1. THE WILD DOG

2. A PROBLEM WITH MOTHER

3. THE LONER

4. SASHIJ'S STRANGE WELCOME

5. BOY FROM THE OTHER SIDE OF TOWN

6. JUST LIKE ANYONE ELSE

7. THE STORY OF THE SCAPEGOAT

229



THE WILD DOG

Objectives:

1. To encourage students to reach logical conclusions.

2. To relate incidents in the story to human behavior.

3. To develop the ability to back up opinions with logical reasoning.

Joey and his friend, Mike, were walking down the street. They had just been to the

store and each boy had a double dip ice cream cone in his hand.

As they walked, they saw Mrs. Peterson's brown cocker spaniel dog wandering down

the street and they decided to have some fun with the dog. As they came to the dog,

Joey held his ice cream cone in front of the dog's nose. Just as the dog tried to take

a lick, Joey pulled the cone away. The boys thought this was very funny and laughed.

They did the same thing again and again; each time the dog tried to lick the ice cream

cone, they would pull it away.

By this time, the dog was getting very excited because he was hot and would have

loved a lick of ice cream. One time, as the boys were playing this game, Mike did not

move fast enough. As the dog ;umped up to try to lick the cone, he accidently nipped

Mike's finger and it began to bleed. When Mike realized what had happened, he began

to cry and yell. He ran home to his mother, showed her his bleeding finger and explained

that Mrs. Peterson's dog had bitten him.

Mike's mother was very angry when she heard this. She called Mrs. Peterson and

scolded her. She told her that she was calling the police and having them pick up the

wild dog.

Questions and Topics For Class Discussion:

1. How could the boys have kept out of trouble?

2. Why did the animal act the way it did?

3. Is it fair to tease for fun? Why?
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4. What should Mike have told his mother?

5. Did Mike's mother do the right thing? Why?

6. Could Mike's mother have behaved in a better way? How?

7. What do you think the police will do to Mrs. Peterson's dog?
8. What should we remember about handling animals? Are people like animals in

any of these ways? Why?

9. How would you act if someone teased you like they teased the dog?

Teacher -Pupil Activities:

1. Dramatization of the incident with pupils or puppeis.

2. Have students work in teams to answer questions and then present their conclusions
to the class.

3. Tape the students' responses to certain questions and then have the class discuss
the responses or the alternative responses.

4. Have students' act out possible conversations between Mike and the policeman.

5. Make an experience chart of the ways we should handle animals. Relate some ideas
to ways of handling people.

6. Class debate: 1 group defending dog's action

1 group defending boys' actions

Aim: Can we back up our beliefs with logical reasoning?

Evaluation:

1. Did the students think the story through and reach some logical conclusions?

2. Could the students rei ate what occured in this story to human responses within
the realm of their own experiences?

3. Did the students see possible alternatives to cause-effect incidents related in
the story?

4. Were the students able to see more than one point of view, regardless of their
own personal feelings about the matter?

5. Could the students see degrees of "rightness" and "wrongness" in everyone's
actions?

WORKSHEET

True or False: Be able to explain your answers

1. Mrs. Peterson should not have let her dog run free.

True False

2. All cocker spaniels are dangerous dogs.

True False

3. Joey and Mike were thoughtful to offer the dog some ice cream.

True False

4. The boys were mean to tease the dog.

True False
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5. The dog did not mean to bite Mike.

True False

6. Mike was a baby to cry and run home.

True False

7. Mike told his mother the entire story.

True False

8. Mike's mother had a reason to be upset.

True False

9. Mrs. Peterson was not to blame for what happened.

True False

10. Mike's mother thought before she acted.

True False

Multiple Choice:

1. The boys offered the dog ice cream because:

a. they did not want their cones anymore.

b. they thought it would be a funny game.

c. they liked animals.

2. The dog nipped Mike's finger because:

a. he was trying to get a lick of the ice cream.

b. the dog was vicious and might have had rabies.

c. he was angry at the boys for tea--ing him.

3. When Mike told his mother the story about what happened:

a. he lied.

b. he blamed Mrs. Peterson.

c. he did not tell the entire truth.

4. Mike's mother called Mrs. Peterson because:

a. she as angry about Mike's finger.

b. she could not find the police number in the telephone book.

c. told his mother that what happened was Mrs. Peterson's fault.

b. The boys were at fault because:

a. they approached a strange animal on the street.

b. the; teased an animal who could not reason.

c. they did not tell Mike's mother they bought ice cream.



A PROBLEM WITH MOTHER

Objectives:

1. To illustrate how prejudice is learned.

2. To show the danger of sterotyping.

3. To encourage students to question values of others.

4. To encourage students in distinguishing fact from opinion.

Billy was a sixth grader at Roosevelt School and enjoyed going to school. He was
good in sports, got good grades and seemed to get along with almost everyone.

One day in his history class, the teacher told the students that they were going to
work on a project about the history of Iowa. She told the class that they would be placed
in groups and that each group will be assigned a special job. Billy was in a group of
three boys and would be working with Ted Malloy and John Hughs. Ted and Billy were
next door neighbors. They had grown up together and had been friends all their lives.
Occasionally their parents went to parties and meetings together. John was a black boy
who lived on the west side of town. He was a good student and one of the best players
on the school baseball team. Everyone in school liked John very much. The boys were
assigned the task of studying and reporting on the Indian tribes that settled in Iowa.
They were very excited about the project and could not wait to get started.

Billy went home and excitedly told his mother abou'. his school assignment. When
she heard that John was on Billy's team, she became quite angry. She said that the
teacher was picking on Billy by making him work with "that" kind of a person. She
said she learned all about those people from her mother; they were lazy, stupid and
dishonest. Why once a "nigger" stole some cans of food from her mother's grocery
store. She said that they were all alike and could not be trusted. She told Billy that
his team is bound to do poorly on the project because Black people are dumb and always



let other people do their share of the work. Billy's mother forbade him to work on the
project with John and said she would call up Ted's mother and ask her to do the same.
She told Billy to have Mrs. Parsons, his teacher, call her at home if she wanted to know
why he could not do his history project.

Billy was so disappointed and confused that he didn't know what to do. He went
outside, sat down on the porch steps and just threw a handful of pebbles, one by one,
Oil the sidewalk.

Questions and Topics For Class Discussion:
1. What did Billy know about John Hughs?

2. Why do you think Billy's mother felt the way she did about Blacks?
3. Are there always things that are true about an entire group of people, i.e.,

stupid, smart, dishonest, sneaky, etc.? Why?
4. Is Billy's mother right in her feelings toward John and all Blacks? What could

Billy say or do to try to change her mind?

5. Do you think Ted's mother will go along with Billy's mother and forbid the boys
to work on the project?

6. Do you think 1 s. Parsons will be able to convince Billy's mother to let the
boys work tog ler? Why?

7. How would you feel and what would you do if you were in Billy's place?
8. What will the boys tell John if they are not allowed to work with him? How will

this make John feel?

Teacher -Pupil ctivities-
1. Have the students pick partners (mentally) that they would like to work with on a

project. Without revealing any names, have them reiate to the class the reasons
why they selected the person/persons they did. These can be listed on the
blackboard and discussed.

2. Talk about "sterotyping." Give students cue words and then list words they would
use to describe the item (immediate response). Go over student responses with
the entire class and discuss generalizations.
Examples: cat cuddly, sneaky, smart, m..an.

monkey . . . funny, smart, smelly, dangerous.
teacher . . . old, kind, grouchy, pretty.
Japanese. . . dark haired, mean, smart, dishonest.

Discuss if generalizations are ever valid in all situations.

3. Dramatize parts of the story and have the students role play.
4. Talk about some negative feelings toward Blacks. Point out contributions of

Blacks to the American way of life in order to negate some misconceptions.
5. Arrange to have a visit from a prominent Black in the community. The students

might want to discuss some experiences of prejudice and discrimination with
him.

6. films or stories related to the situation presented here.
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Evaluation:

1. Do the students realize that prejudice is something we must learn?

2. Are students aware of the dangers of labeling all groups of people as being
alike in respect to character and personality?

3. Can students question values and opinion of others and stand up for what they
believe is right?

4. Are students able to distinguish the truth from personal opinions?

5. Can the students relate and discuss some of their own feelings using this
story as an example?

WORKSHEET

Is it a fact or an opinion? Use the story to help you decide.

1. Billy was a sixth grader at Roosevelt School.

2. John Hughs was Black.

3. The teacher was picking on Billy.

4. A Black once stole some cans of food from Billy's grandmother's store.

5. All Blacks arelazy and dishonest.

6. Billy's mothee really knew all about Blacks.

7. The boy: were certain to do poorly on their project.

8. Billy's mother- forbade him to work on the project.

9. Billy was unhappy and confused.

10. Mrs. Parsons, the teacher, wanted the boys to do poorly on their project.

Multiple Choice, Choose the best answer.

1. Mrs. Parsons grouped the three boys together because

a. she wanted to be unfair to Billy and Ted.
b. she thought the boys would enjoy workinq together on the project.
c. she knew the boys would do poorly and wanted to punish them.

2. Billy felt kindly toward John because

a. John seemed to be a good all-around kid.

b. John was a Black and he felt sorry for him.
c. John was the teachdr's oet and Billy wanted to get in good with Mrs. Parsons.

3. Billy's mother was upset when she heard about the project because

a. she didn't want Billy studying about Indians.
b. she thought Mrs. Parsons was a poor teacher.
c. John ve as a Black and he was on Billy's team.

4. Billy's mother felt the way she did about Blacks because

a. her mother taught her that Blacks were lazy and dishonest.

b. she had many bad experiences with Black children.

c. Blacks are all stupid and lazy.



5. Mrs. Parsons probably grouped the boys together because
a. shy knew it would make Billy's mother mad and she wanted to teach her a

lesson.
b. she thought the boys would work well together and do a good job on the project.
c. she liked Black children better than white children.

Circle all the words that might describe the person.

BILLY fair mean white fun happy confused
JOHN athletic lazy bright dishonest nice Black
MRS. PARSONS teacher unfair fair mean old

BILLY'S MOTHER nice unfair happy afraid mad
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THE LONER

Objectives:

1. To enable students to develop an understanding of some of their intellectual
strengths and weaknesses.

2. To encourage students to look for reasons for their behavior and the behavior
of others.

3. To foster a sense of self-worth in students with poor self-concepts.

It was recess time at Twain School. All the seventh graders were busy playing in
the snow making snowmen, or just talking and laughing with one another . . . all the

seventh graders except Jack, that is. Jack always seemed to be alone. Before school,

ha just stood around by the gate waiting for the bell to ring. During school, he walked
by himself while classes were changing. During playground, he walked around by him-
self or read his Popular Mechanics magazine. Jack seemed so unfriendly that all the
other boys and girls either ignored him or kept out of his way.

Jack was not always this way. When he started school he was as friendly and full
of fun as all of the other children. Soon Jack learned that school was not as much fun
as he thought it would be. He could not seem to understand what the teachers were
talking about. He did not learn to read or do his numbers until way after the other
children and soon he was behind in all his work. The teachers got upset with Jack. They
said he was lazy and did not try. They always put Jack in the slowest groups or with
other boys and girls whom the teachers said were "troublemakers." Pretty soon Jack
didn't try at all because he was afraid he might be wrong. Even when he knew the
answers, he would never raise his hand.

As time passed, the other children began teasing and making fun of Jack. They knew
the teachers did not like him so they thought it was all right for them to not like him also.



They began calling Jack "stupid," "dummy," or "retard." After awhile Jack didn't

even try to fight back because he began to believe that what everyone said was true.

People had hurt his feelings so many times that Jack stopped trying to make friends.

Jack thought that if he shows them he doesn't like them they won't have the chance to

tease or make fun of him. He would rather be alone than have his feelings hurt.

All of a sudden the bell rang and it was time to go ins ie. The children were glad

because it was 10 above zero and starting to snow again. As they lined up to go inside,

Mrs. Pennington tried to open the door. She pushed and pulled, but the door wouldn't

budge. It seemed to be frozen shut. Mr. Ames, the custodian, saw what was happening

from the inside. He pushed and pulled also but the door wouldn't move an inch. The

children were getting colder and colder and the snow began to fall harder and harder.

Jack stood back and watched what was happening with great interest. He had probably

read every Popular Mechanics magazine that had ever been put out. He knew more about

mechanics and machinery than his father, who was an engineer. Jack knew that he could

probably take the lock apart and fix the door in no time flat but he just stood back and

watched. He was afraid that everyone would laugh and make fun of him if he tried to fix

the door. Finally, after a half hour of trying to open the door all the students were

dismissed and told to go home.

Teacher-Pupil Activities:

1. What reasons can you think of to explain Jack's unfriendly behavior?

2. Have you ever felt the way Jack felt in school? What did you do to try to

make things better?

3. Why did the teacher(s) in this story make things even harder for Jack?

4. Was it a good idea for Jack to stop trying to make friends?

5. Have people ever hurt your feelings the way they were hurting Jack's feelings?

What did you do to help solve your problems?

6. Was Jack really stupid in all ways or were there certain things that he could do

very well? Is the same true about most people?

7. Was Jack to blame in certain ways for his ioneliiiess and unhappiness?

8. How might Jack have won some friends and changed people's opinions?

9. What would be some good points to remember about our actions toward people

who are
physically handicapped
mentally handicapped
members of minority groups

from poorer family groups?

10. Is it too late for Jack to change the way he acts? Why?



WORKSHEET

True - False Questions.

1. Jack liked to be alone and without friends.

True False

2. People stayed away from Jack because he seemed unfriendly.
True False

3. Jack was quiet and unfriendly from the time he was born.
True False

4. School was difficult for Jack because he could not understand the teachers and
the subjects.

True False

5. Jack was lazy and did not try in school.
True False

6. Jack did not care what the other children said about him or else he would have
tried to fight back.

True False

7. Jack stopped trying to make friends because he could not find anyone he liked.
True False

8. Although no one knew it, Jack was very good with mechanics and mechanical things.
True False

9. Jack did not try to fix the lock because he was afraid people would laugh at him.
True False

All of the statements below are wrong. Can you explain why they are wrong?
1. Jack was born unfriendly and would never have any friends.
2. Ail people who read Popular Mechanics magazines are good with their hands.
3. The teachers tried everything they could to help Jack.
4. When someone cannot do school work well it means they cannot do anything well.
5. It was all right for the other students to call Jack names because he really was

retarded.

6. It was a good idea for Jack to give up on making friends.
7. The students were sure to laugh at Jack if he tried to open the door.
8. The best way in keep people from making fun of you is to do nothing.



SASHU'S STRANGE WELCOME

Objectives:

1. To help the students distinguish between genuine and token acceptance.

2. To encourage students to accept or reject people on their own merits rather than
on the basis of race or religion.

3. To try to foster "social sensitivity'" in both teachers and students.

The boys and girls at Twain School were in for a pleasant surprise. A Japanese
girl was going to be in their class. Mrs. Thompson, their teacher, knew for a month
that Sashu would be a new pupil in her class, but she didn't say anything to the
students, as she wanted it to be a big surprise.

Sashu arrived at school with her mother and was quite bashful and shy. Some of
the children stared at her because they had never seen a Japanese child before. Her

straight shiny black hair and slanted-iooking eyes were strange to them.

After Sashu's mother left, Mrs. Thompson introduced Sashu to the class. She told
them that they must all be nice and kind to her or else Sashu might think that Americans
had ill feelings against the Japanese. She told the class that they must not think
about World Cr II and the Japanese attack on Pearl Harbor. The war was over and
should be forgotten.

Mrs. Thompson thought it might be nice if Sashu told the class something about
Japan and the Japanese people. She asked Sashu to come up in front of the class.
Sashu felt strange and embarrassed and she did not know what to say. She said she
did not know much about Japan because she was born iri California and had never
been to Japan. The children in the class seemed quite surprised. They were amazed
that Sashu could speak English just like they do.
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Mrs. Thompson sat Sashu right next to her desk in front of the room. As she was
afraid some of the childron might be unkind to her at lunch time, Mrs. Thompson chose
two girls to sit next to Sashu. Before lunch dismissed, Mrs. Thompson told the
children to be sure to include Sashu in their playground games, whether they wanted
to or not, because otherwise she would feel that they did not like her.

The next day Sashu's mother called to say that Sashu did not want to come to school
and to find out if something happened to make her daughter feel that way. Mrs. Thompson
could not understand this at all. She thought everything had turned out so well for
Sashu yesterday. She just could not imagine what would make the little girl afraid
of coming to school. What do you think?

Questions and Topics For Class Discussion:

1. Should Mrs. Thompson have kept Sashu's arrival a surprise? Why?

2. What do you think about the way Mrs. Thompson introduced Sashu to the class?

3. How would you have felt if you were Sashu coming into this new class?

4. Is Sashu any more or less American than the other students?

5. Do you think Mrs. Thompson had a good reason for seating Sashu near her desk?

6. Was Mrs. Thompson helping the students to like and accept Sashu by forcing them

to eat and play with her?

7. Do you understand why Sashu did not want to come to school the next day?

8. What do you think Mrs. Thompson might have done to make Sashu feel more

comfortable?

9. Was Mrs. Thompson a good teacher? Why?

10. Was Mrs. Thompson a mean or cruel teacher? Why?

11. How do you think Mrs. Thompson felt about Japanese people?

12. Are teachers ever allowed to be wrong? Why?

Evaluation:

1. Can students distinguish between token and genuine acceptance of someone?

2. Do the students see the value of accepting people for themselves?

3. Are students and teachers aware of their personal feelings; the feelings of others;

and how to handle both effectively?

WORKSHEET

True or False.

1. The boys and girls were prepared for Sashu coming into their class.

True False

2. All Japanese people are bashful and shy.

True False

3. Japanese people usually have straight black hair and slanted looking eyes.

True False



4. Mrs. Thompson was wise in mentioning World War II to the class.

True False

5. Sashu must have been stupid because she did not know anything about Japan.

True False

6. Sashu was an American citizen.

True False

7. Mrs. Thompson should not have called Sashu up to the front of the class.

True False

8. It was a good idea to tell the children to play with Sashu on the playground.

True False

9. Sashu was afraid of coming to school because she did not like the other children.

True Faise

10. Mrs. Thompson probably thought she was being a good teacher.

True False

Circle the Best Answer.

1. Sashu is

a Japanese girl.
a Japanese-American girl.
a communist.

2. The students should

treat Sashu like they would anyone else.
forget that Sashu is Japanese.
hate Sashu because of World War II.

3. Mrs. Thompson

tried to be mean to Sashu.
thinks all Japanese are sneaky.
thought she was being a good teacher.

4. Sashu felt uncomfortable because

she did not want to be treated in a special way.
all Jdpanese are shy and quiet. .

she looked different from the other children.

5. People are

always suspicious of strangers.
usually unkind to each other.
alike in more ways than they are different.



BOY FROM THE OTHER SIDE OF TOM

Objectives:

1. To illustrate how hate and prejudice are often an outgroihth of personal frustrations
and insecurities.

2. To show how we sometimes use other people and their weaknesses as an outlet
for our frustrations.

Paul sat outside the principal's office. He was twirling a rubber band around his

fingers and swaying his legs back and forth against the rim of the large wooden chair.
This was nothing new for Paul. He had been sent to the principal's office many times
before. Sometimes he was sent for starting fights on the I ayground; for sassing the

teacher; or for calling other children nasty names. He often had to be reported for

playing hooky or for falling asleep in class. This time the charge was more serious than

before. Paul's teacher, Mrs. Nelson, discovered that five dollars was missing from her

purse. While the class was out for recess, she quickly checked the children's desk.

There, right inside the top of Paul's desk she saw a book left open with a five dollar

bill stuck in between the pages.

Mis. Nelson was not at all shocked. She knew Paul was a troublemaker and a bad kid.

Even before she had him in her class, she often heard the other teachers talking about

Paul and his family.

Paul was the third child in a family of seven children. The father was responsible

for loading trucks and worked from 4:00 A.M. to 1:00 P.M. and was asleep when the

children came home from school. The children knew they had to be quiet during the

afternoons or they would "catch it" from Dad. Paul's father was not pleased with his

job. He felt the money was bad and the boss had it "in" for him. When he go'.. home he

was always tired and angry and seemed to take it out on his wife and children. They

had heard from some of the neighbors that Paul's. father drank too much and spent most
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Paul's mother was a small, thin woman. She was in her early 30's but looked 40 or
50 years old. The money that Paul's father made was not enough to keep the family well
fed and clothed, as well as pay the bills. Paul's mother had to work also. She was a
waitress in a cocktail lounge and worked from 3:00 P.M to 11:00 P.M. every day. She
was just leaving when the children came hom from school and left their dinner, usually
sandwiches, cookies and milk in the refrigerator. The family never ate dinner together.
Each one would grab some food whenever they felt hungry.

Since the parents were either working or sleeping, the children seemed to come and
go as they pleased. They never had to tell their parents where they were going or when
they would be home. When the children got into trouble at school, the parents were
either too tired or too busy to come in and talk to the teachers. Paul's father often told
the children that if they got into trouble by themselves, they would have to get out of
trouble by themselves also. He called the teachers a bunch of busybodies and told his
childrb,, to hurry and finish school so they could go out and earn some money to help

the family.

Just then the door to the principal's office opened. The principal just stood there
anc.; didn't say a word; he didn't have to. Paul got up, dropped the rubber band in the

ashtray and walked into the office.

Questions and Topics For Class Discussion.

1. How do you think Paul felt about being sent down to the Principal's office?

2. Did Mrs. Nelson choose a good way to find out who took the money?

3. If Paul did take the five dollars, why would he leave it in an open book on top
of his desk?

4. Instead of gossiping about Paul's family, what might the neighbors and teachers
have done to help?

5. Do you think mothers should work?

6. How would you feel if you were allowed to come and go as you pleased?

7. Why do you think Paul's father felt the way he did about school and teachers?

8. Which do you think would be smarter? Why?

a. To leave school so you could begin earning money?

b. To stay in school so you could get a better job once you did leave?

9. Are people in the same family usually alike in the ways they think and behave?

10. If Paul did take Mrs. Nelson's money, can you think of several reasons why he
would do such a thing?

WORKSHEET

Is it fact or opinion?

1. Paul had been to the principal's office before.

2. Paul was known to be a troublemaker in school.

3. Paul took Mrs. Nelson's five dollar bill.

4. Paul's father did not enjoy his job loading trucks.

5. There were more than five children in Paul's family.

6. Paul's father was a drunkard.
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7. Paul's mother looked much older than she was.

8. Women who work are always poor mothers.

9. Nice women do not work in cocktail lounges.

10. The family usually never had a warm, home cooked dinner.

11. The parents really did not care about their children.

12. Teachers are a bunch of busybodies.

13. The best way to earn lots of money is to leave school as early as possible.

14. The principal knew Paul, so they did not have to be introduced.

15. Paul was not afraid of being sent to the principal's office.

Multiple Choice Choose the best answer.

1. Paul was a troublemaker because

a. the teachers said he was.
b. he always got into trouble at school.
c. his father was a drunk

2. We know Paul is guilty of taking the money because

a. it was right on top of the book in his desk.
b. we do not really know Paul is guilty.
c. Paul was always in some sort of trouble.

3. Even before Mrs. Nelson knew Paul, she had made up her mind about him because

a. all members of a family are bound to be alike.
b. she was a mean and unfair teacher.
c. she believed the rumors other people had told her.

4. Paul's father was angry and grouchy with his wife and children because

a. he was unhappy with himself and his job.
b. he did not like his wife or family.
c. people who are drunk often act this way.

5. Paul's mother went to work because

a. she could not stand her husband and children.
b. she had to help her family by earning some money.
c. she got bored staying at home.

6. The children in Paul's family seemed to come and go because

a. the parents were either sleeping or away and could not guide the children.
b. the parents really did not care about the children.
c. the children were lucky.

7. Paul's father wanted the children to hurry and finish school because

a. he wanted then' to start earning money.
b. he was afraid they would be smarter than he.
c. he hated teachers because they were against his children.

8. The principal did not say anything to Paul because

a. he was too angry to speak.
b. he was afraid Paul would sass him back.
c. he and Paul had gone through this many times before.
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JUST LIKE ANYONE ELSE

Objectives:

1. To help children understand different standards for behavior.

2. To encourage acceptance of handicaps.

3. To provide a discussion topic for interpreting behavior.

The 8:30 bell rang and all the students in Central Junior High School hurried to

the first class of the new school year. The students filled the halls, but after a few

minutes of pusliing and shoving, everyone found the right room and the halls were

empty. Empty, except for Mark. Mark was a 7th grader. This was his first day at
Central. Just as he reached the top stair, the last bell rang. He looked up the hall--he

saw no one. He looked in the other direction--no one! Mark was the only one late to

class. "I'll just skip it," he thought. But he didn't have anywhere else to go so he

sighed and headed for 201, his home room.

Mark used crutches to walk. At the door he rested his weight on his crutches and

reached for the doorknob. He opened the door and swung himself into the room. Every-

one looked at him. The teacher stopped talking. Mark had to walk around two rows of

desks to get to the front of the room. There wasn't much room and his left crutch hit

Sally's desk, knocking her books to the floor. Just as Mark started to say, "I'm sorry,"

Sally looked up at him and said "Clumsy!"

Mark felt so badly that he forgot what he was doing. His other crutch slipped out

from under him and he fell on top of Sally's books. It seemed like everyone in the room

started to laugh. Three boys in the next row started whispering, "Clumsy, Clumsy,

Clumsy!" Then everybody laughed even louder.
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Mrs. Newton, the teacher, told the students to hush. She asked Bobby to help Mark
stand and Sally to pick up the dropped crutch. When Mark was standing by himself

she smileil and said, "You are late for.class. You must explain why to the principal

before I can count you present."

Questions and Topics For Class Discussion.

1. Should people be given special attention or consideration if they have special

handicaps?

2. How would you handle someone who always tried to take advantage of a handicap?

For example: A boy broke his arm and did not want to go to school because

he could not write.

3. Is there ever a good reason or excuse for making fun of people because of a

handicap?

4. Which person or persons in this story acted badly? Can you explain your choice?

5. Do many people have some sort of handicap? Name and discuss some common

handicaps you find in yourself or in people you know.

Example: poor eyesight mental retardation

left hande 'ness permanent physical handicaps

illness overweight or underweight

Teacher-Pupil Actlifitv.

Draw or cut out pictures of a person with some sort of handicap. Think of ways

this handicap does or does not limit this person.

WORKSHEET

Choose the best title for this story.

1. A Clumsy Boy.

2. We Help Each Other.

3, Mark's Bad Day.

What do you think the principal will do about Mark?

1. He will give Mark detent i just as he would with any other child.

2. He will feel sorry for Mark because of his physical handicap.

3. He wiil be understanding about Mark's problem and will try to find a way for
Mark to make sure he gets to class on time.

Think of some other things the principal might do.

True or False.

1. It is often confusing to find your way around on the first day of school.

True

2. Mark had a broken leg.

True

False

False

3. All the boys and girls looked at Mark because he was crippled.

True False
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4. Sally was acting in an impolite way.

True False

5. Mark was clumsy on purpose so he could make everyone laugh.
True False

6. Mrs. Newton was angry at Mark for disturbing the class.

True False

7. Mrs. Newton tried to be fair to Mark.

True False

8. People with physical handicaps are always clumsy and awkward in everything
they do.

True False



THE STORY OF THE SCAPEGOAT

Objectives:

1. To show how people often use a "scapegoat" to cover up for their own faults
or unhappiness.

2. To attempt to get people to understand the underlying causes behind their
feelings toward certain people or things.

3. To encourage self-acceptance through recognition of human faults and weaknesses.

Hundreds of years ago a custom was practiced in the Holy land among the Jewish
people during the high holy day of Yom Kippur. This was a very holy and solemn day
for the Jewish people, it was the Day of Atonement, or the day when the people of
Israel asked God to forgive them for all the sins they committed during the year.

On this day, the Jews would go into then synagogues or temples to pray to God,
asking forgiveness for all their wrongdoings. A go ;t was brought into the temple during
the holy day service. The people believed that they could pass all their sins on to the
goat and that their souls would be clean to start the coming year.

The goat, carrying all the sins of the people, was then let free. As the goat traveled
through the village, the people were allowed to kick, beat and stone the animal, since
the animal supposedly carried with it the meanness and cruelty found in all the people.
The goat was then set into the hot dry deseit to die. The people believed that when the

goat died, all of their sins would die with it and that they would be clean and pure in the
eyes of God.

This practice of the early Jews in Israel gave us the word "scapegoat." People
today still use other people or things as their "scapegoats." This means we often use
people and things to take the blame for something that is in no way their fault. Using

pc-ople or things to "take the blame" is a cowardly thing to do. It seems that we
cannot handle ourselves or the things we do, so we "lake it out" on someone or
something.
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Questions and Topics For Class Discussion.

Who or what was the scapegoat in each of the following:

1. The little boy got out of bed and stubbed his toe on the corner of his desk. It hurt

so badly that he was mac' at himself for being so careless and stupid. He picked up

one of his shoes and slammed it against the corner of the desk again and again.

Then he felt much better.

(Desk - scapegoat)

2. Mrs. Brooks was the third grade teacher at Elm Street School. On one cold winter

day her car would not start and she had to wait 20 minutes in order to catch the

Elm Street bus. When Mrs. Brooks finally got to school, she was mean and cranky

with the children all day.
(Children - scapegoat)

3. Tom Edwards worked at a lumber yard. He was an average worker and, even though

he had worked there for ten years, never received a promotion or large raise. Mike

Barker, a young bright Blackman who was an above-average worker, was working at

the lumber company only five years when he was made Tom's boss. Shortly after

this happened, Torn joined a club in town that would not allow Blacks to become members.

(Blacks scapegoat)

4. Beverly was an unhappy girl. She always seemed angry and never had a smile or kind

word for anyone. Beverly did not get along with her parents. She complained that she

was not popular because her clothes were not as nice as the other girls' and she was

not as pretty as they were. She said her parents were to blame for these things.

(Parents - s apegoat)

Evaluation.

1. Could the students see and site examples whereby they have either used or

been used ao a "scapegoat?"

2. Did the students understand some of the reasons why all peop'e turn to

scapegoati ng?

3. Would the stuaents acknowledge the fact that "nobody's perfect?" and accept

some of their own limitations as well as strengths?
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advertise immigrant

alike inherit

ancestor inferior

background international

body build judges

characteristic l anguage

climate I itter

compare maternal

courage minority

communicate native

different negative

disease nursery

diet observe

employers paternal

environment physical

expression positive

favorable prejudice

features protection

foreign prove

habit race

handicap region

identify segregate

imitate superior

immigration traits

transplants
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TEACHER EVALUATION

Identify lesson and specify activity.

Lesson No.: Lesson Title:

Check:

Content: Very appropriate Somewhat appropriate Not appropriate

Suggestions
for teacher: Very helpful Somewhat helpful Not helpful

Resources: Very helpful Somewhat helpful Not helpful

Evaluative Statement:

Suggestions for Revision:
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